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ABSTRACT
Unionism in Academia
Spring 1977
Marion Boenheim McCamey, B.A.
,
University of Michigan, Ann Arbor
M.A., Eastern Michigan University
Ed.D., University of Massachusetts
Directed by: Dr. Douglas Forsyth
Academicians constitute the most politically liberal occupational
group in the United States, but the professorate is far from being a
hotbed of radicalism.
Unionization is a relatively new area in which many institutions
are rapidly headed. Academic unionism is still primarily a phenomenon of
the lower tier of academe: community colleges and publicly supported four-
year institutions that emphasize undergraduate teaching, have high
teaching loads and exhibit little or no interest in faculty research. Is
there a correlation between working class consciousness values and those
faculty urging union membership? Is unionization of the academy a con-
certed social movement that initiates change while reflecting the socio-
economic conditions of the 70' s; or is it an ideological justification of
the status quo?
This study undertaken in the California State College and
University system (163,000 students) compared members of the United
Professors of California Association to non-union members. Of all
the
background variables utilized, political affiliation, religious
affiliation
iv
Vrank and academic school were found to have the greatest predictive capa-
bilities. On the basis of this information, ideal types of union affilia-
tion may be constructed by grouping those characteristics most predictive
of membership or non-membership.
Unionized faculty appear to be undergoing a process of pro-
letarianization. No longer do professors originate from propertied
classes. The demand for intellectual labor has become so intense in the
20th Century that a tiny minority of capitalists can no longer fill the
ranks of the intelligentsia without turning to individuals of working
class origin. The finding that an overwhelming majority of the respondents
in our sample were financially dependent upon their occupational role is
one example.
The promise of the proletarianization of academic intellectuals
for the advancement of social change is threefold. Academic intellectuals
bring into the movement of the working class important theoretical tools
not readily available to those outside the daily manipulation of ideas.
Thus, the influx of a new social layer capable of assimilating and inter-
preting ideas is significant. Secondly, the content of professional
teaching is more critical of existing relations and of the dominant
ideology: this encourages and extends the radicalization of students who
are no longer just the elite of society, rather mass education is underway.
Thirdly, the proletarianization promises to break down the isolation of
the ivory tower, thus transforming the academic setting into a center for
support in the community; a counter-force to the practice of siphoning off
knowledge and brain power in the service of profit.
All of these aspects contain a promise for advancing the human
condition and changing American society.
TABLE OF CONTENTS
List of Tables
. . . . . .
viii
Chapter
I. INTRODUCTION .... .......... i
The Sources of Experience for
Collective Bargaining .............. 3
Teacher Unionism in the 1960’s n
State Experiences
............ 16
Problem Areas 21
II. THEORETICAL CONSIDERATIONS .............. 28
General Perspectives on Social Movements ........... 29
Unionism as a Class Movement 38
The Ingredients of Bargaining Power ........ 40
A Conflict Model of Social Class for
Industrial Capitalism .............. 48
The Intelligentsia and the Academic
Intellectual ....... ...... 54
On Studying the Labor Organization of
Academic Intellectuals ....... 70
III. METHODOLOGICAL CONSIDERATIONS OF AN
ATTITUDE SURVEY ....................... 72
Constructing the Questionnaire ........... 77
Procedural Bias ....... ........... 81
IV. THE FINDINGS ..................... 83
Introduction ................... 83
Union Affiliation .......... 85
The Impact of Non-Occupational
Factors on Union Affiliation ..... 87
The Impact of Occupational Factors
on Union Affiliation 106
V. CONCLUDING REMARKS . 117
Summary of Findings ............... 117
Suggestions for Future Research 119
The Proletarianization of Academic
Intellectuals 120
vi
vii
APPENDIX A .
APPENDIX B .
APPENDIX C .
BIBLIOGRAPHY
124
130
135
142
LIST OF TABLES
1. State Public Employer Laws - Aspects of Recent
Enactment, Selected States 5 .
2. Test of Significance for Differences of Mean
Attitude Scores of Members and Non-Members of UPC . . 86
3. Percent UPC and Non-UPC by Two Categories of Age 88
4. Percent UPC and Non-UPC by Eight Categories of Age . 89
5 . Percent UPC and Non-UPC by Sex 91
6. Percent UPC and Non-UPC by Father's Occupational Type 92
7. Percent UPC and Non-UPC by Mother's Occupational Type 93
8. Percent UPC and Non-UPC by Mother's Employment 94
9 . Percent UPC and Non-UPC by Trade Union Affiliation , .
of Father and/or Mother ......... 94
10. Percent UPC and Non-UPC by Two Categories of
Marital Status ......................... 97
11 . Percent UPC and Non-UPC by Political Affiliation 101
12. Percent UPC and Non-UPC by Five Categories of
Religious Affiliation ............... 103
13. Percent UPC and Non-UPC by Two Categories of
Religious Affiliation ...... 106
14. Percent UPC and Non-UPC by Two Categories of
Highest Degree Held 107
15 . Percent UPC and Non-UPC by Years of Teaching 108
16 . Percent UPC and Non-UPC by Years of Teaching 109
17 . Percent UPC and Non-UPC by Rank 110
18 . Percent UPC and Non-UPC by Academic School 112
19 . Percent UPC and Non-UPC by Type of Academic School 116
viii
CHAPTER I
INTRODUCTION
The inherent incompatibility of collective bargaining and
academic freedom rests in the fact that the former operationally will
extend hegemony over academic areas traditionally considered to be
within the inviolate domains of academic freedom. For example, it is
not too preposterous to envision teaching and research methods, text
choices, curriculum planning, faculty committee constituencies, etc.,
being decided in part if not wholly by faculty agents. The incom-
patibility is further attested to by the intrinsic nature of freedom.
While recognizing no person or representative body is truly unrestrained,
the characteristics of the restraints imposed by the bargaining process
would serve to effectively attenuate the relative and substantive
meanings of academic freedom.
A comprehensive definition of academic freedom is offered by
Sidney Hook:
. . . . the freedom of professionally qualified persons to
inquire into, to discover, to publish and to teach the "truth" as
they see it or reach "conclusions" in such fields as the fine
or practical arts where the term "truth" may be inapplicable
—
without interference^from ecclesiastical, political, or adminis-
trative authorities.
Sidney Hook. Quote from an article entitled, "From the
Platitudinous to the Absurd," in Defense of Academic Freedom.
1
A working definition of academic freedom is the ability to en-
gage in research, teaching, writing, and publishing, all of which are
designed to seek out the elusive element of "truth." A necessary com-
plement to this definition is the right of faculty members to effectu-
ate policy without agent arrangements.
Germane to these explications of academic freedom are the
qualities of non- intrusion and non-transference of vested rights. The
essential elements of inquiry, discovery, and innovation must be per-
mitted in order to buffer the stifling effects of intermediary politics.
It makes little or no difference whether the politics are engaged in by
"boiler room unionists" or academicians— the short- and long-range
effects are the same.
In order to be accepted a collective bargaining process must
embrace the components of academic freedom, mutually shared authority,
and economic advancement of academic personnel. Academicians will need
to decide whether to continue to promote their interests or whether
these interests will be proxied away to trade unionists.
The idea of mutually shared authority—that is, shared authority
between faculty governing bodies and union governing bodies, is a
possible bottleneck. Traditionally, faculty governing structures have
jealously guarded those areas of academic functions deemed properly
within their domain. These structures of government are most zealous
in their attempts to rebuff intrusions into their provinces. Matters
of promotion, retention, curriculum development, faculty development
are, to name a few, some of the areas in which faculty governing bodies
have traditionally exercised relative amounts of control. In addition,
3faculty grievances have been usually treated as "ln-house" matters,
and the ultimate resolution of such problems depended on appellate
processes that to a large degree were developed and administered by
one's peers. Serious thought should be given to the possibility of
placing these matters in the hands of those who may wish to solidify
a position rather than resolve issues.
If tradition is to be maintained, the conflict of the academy
and trade unionism must be resolved. It is difficult to imagine any
faculty governing body relinquishing the reins of tradition in favor
of short-term economic and/or political gains.
Quite succinctly, the bargaining process and the concept of
academic freedom constitute strange bedfellows. Doherty states,
Collective bargaining may thus make institutions of higher
education more congenial places for what Richard Schier has
called the Lumpenprof essor iat
,
than for those who prefer that
recognition be based on distinction [merit]. It is frequently
argued that when collective bargaining arrives on the campus,
it will be different; it will allow for flexibility in salary
arrangements and shun the heavy trade union type emphasis on
job security. Professors are professionals, so the argument
goes, and everyone knows that professors value individual recog-
nition over equal treatment.
^
The Sources of Experience for
Collective Bargaining
Experiences, in dealing with the problems of organization rep-
resentation and collective bargaining, for faculty and other state em-
ployees have been limited, and of recent origin. The traditional view
in terms of legal decisions has been that governmental agencies could
o
"Unionized Professors," Time, November 6, 1972.
Anot negotiate with its employees, for this would involve a diminution
of sovereignty. Strikes of public employees have almost universally
been considered illegal. Public employees were specifically excluded
from the coverage of the national Labor Relations Act and its amendments.
The Taft-Hartley Act banned strikes by federal employees, with the
penalty of automatic discharge and a three-year ban on reemployment for
violators
.
The Labor Management Relations Acts have made it possible for
employees in private enterprise to enjoy the right to organize and bar-
gain collectively, subject to federal jurisdiction. About 80% of the
states have enacted labor relations acts to provide similar opportunities
and procedures for employees of private enterprises subject only to
state jurisdiction (see Table I)
.
A landmark was the Wisconsin Municipal Employee Relations Act
of 1959, which conferred on municipal employees the right to organize
and negotiate with their employers. Even greater impetus to employee
organization and state action was generated by Executive Order 10988,
issued by President Kennedy in 1962, which directed government agencies
to recognize employee organizations, except those maintaining the right
to strike.
The altered climate for public employee relations in recent
years has been evidenced by the establishment of federal, state, and
local commissions to examine trends and experience with recommendations
for new or amended legislation. Use of study committees by a number of
state and local governments has provided extensive background and con-
sidered recommendations which have been incorporated in statutes or
pto-
vided a basis for ongoing discussions on legislation.
STATE
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Another aspect of collective bargaining should be noted, not
so much for its intrusion on the idea of academic freedom, although
this is a consideration, but for its socio-economic implications. His-
torically, unions have needed to be objective in the treatment of their
members; and, historically, women and/or ethnic minorities have approached
the union concept favorably. This has been generally true even though
the more skilled trade unions have been and are resistant to the inclu-
sion of women and/or minorities. Nevertheless, those individuals for-
tunate enough to obtain union membership enjoyed a relative sense of
security, a security derived from, if nothing else, union- inspired bene-
fits .
A dilemma is presented by union membership in that the seniority
model predominates when promotion and reduction crises occur. His-
torically, minorities and/or women have not fared well when the senior-
ity model is invoked in crisis situations. Usually minorities and/or
women are the last hired and first fired." In the absence of strong
affirmative action clauses written into collective bargaining agree-
ments, minority and women faculty members may not fare any better than
their trade union contemporaries.
Prior to 1965, the unionization of professors as a group was
simply not a reality. Those affiliating themselves with the labor move-
ment did so more as "idealogues with a passionate dedication to the labor
3
movement per se," than as a conscious group of professors, collectively
organized to fight for the general improvement of conditions. However,
3
Gus Tyler. "The Faculty Joins the Proletariat," Change
,
Winter
1971-72, p. 40.
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the committed few found themselves not alone with the first serious
appearance of unionization among academic intellectuals in the late
1960 's; an event preceded by the unprecedented growth of teacher union-
ism in public education throughout that decade. In May, 1976, there
were 461 formal agreements between collective bargaining agents of
the faculty and institutions of higher education. Thus, it would
appear that an expanding number of professors are participating in a
movement now oblivious to traditionally established lines of demarca-
tion separating the campus from the community of organized labor.
Teacher Unionism in the I960 ’s
The questions posed by the unionization of professors for the
student of higher education and social change is more fully understand-
able within the context of the vast changes occurring in the more
general realm of teacher unionism during the 1960's. These changes in-
clude (1) the reversal of official policy concerning the use of strikes
by the two major teacher organizations in the country, the American
Federation of Teachers (AFT) and the National Education Association
(NEA) ; and (2) an acceptance of traditional labor organization, tactics,
and goals on the part of a significant number of teachers themselves.
Prior to the 1960 *s, neither the AFT nor the NEA supported the
use of strikes to win demands as part of their national policy. As
Stephen Cole points out, the AFT in the first 45 years of its history
"was the only national labor union to have a no-strike policy," and to
^"Fact File," The Chronicle of Higher Education , May 31, 1976.
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even go as far as to use that policy as a recruiting slogan. 5 From it8
beginning in 1916 to the early sixties, the AFT defined its goal as the
maintenance of professional status for teachers through the use of
lobbying and court action as a means of pressuring public officials.
However, this policy underwent change as a result of the events in New
York during the years 1960-62. The United Federation of Teachers,
AFT's New York local, was successful in leading two strikes, winning a
collective bargaining election over the efforts of the rival NEA, ob-
taining pay increases, gaining improvements in working conditions, and
nearly doubling the national rolls of the AFT with an increase in mem-
bership of 53,000. The AFT repealed its no-strike policy in 1963.
The more conservative NEA, which until recently has remained
aloof from the organized labor movement, took a less dramatic course
in the change of its national policy concerning the strike. At each
national convention between 1963 and 1967, resolution after resolution
passed without approaching the issue of strike head on. Finally, in
1967, although continuing to recommend that affiliates avoid the use of
strike, the NEA agreed to offer services to a striking chapter to "help
resolve the impasse" between it and the school board. This was further
extended in 1968 to a pledge of support to those chapters involved in
strikes. After much discussion and reservation, the one-million-member
giant began to make the stirrings of a more traditional labor organiza-
tion.
5Stephen Cole. The Unionization of Teachers: A Case Study of
the UFT
,
p. 6.
^Ibid
. , p . 6
.
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The attempts of the National Education Association to stimulate
professional negotiations by teachers began in 1960 at its national
convention, when a resolution giving mild and cautious endorsement to
the principle of "representative negotiations by teachers with their
governing boards" and calling for the appointment of mediators drawn
from members of the profession was debated, but failed to pass. Two
years later at its Denver convention, the NEA adopted Resolution 18 .
which marked the first official endorsement of professional negotiations.
What is noteworthy about Resolution 18 is its strongly negative stand
against the use of labor agencies in teacher negotiations.
Under no circumstances should the resolution of differences
between professional associations and boards of education be
sought through channels set up for handling industrial disputes.
The teacher’s situation is completely unlike that of an indus-
trial employee. A board of education is not a private employer
and a teacher is not a private employee. Both are public ser-
vants. ... Industrial disputes conciliation machinery, which
assumes a conflict of interest and a diversity of purpose between
person^ and groups, is not appropriate to professional negotia-
tions.
Subsequently this statement was removed, so that the Denver
resolution at last amended in New York in 1965 now reads in part as
follows
:
The Association believes that procedures should be estab-
lished which provide for an orderly method of reaching mutually
satisfactory agreements and that these procedures should include
provisions for appeal through designated educational channels
when agreement cannot be reached. . . .
The National Education Association calls upon its members
and affiliates and upon boards of education to seek state
National Education Association. Address and Proceedings of
the 100th Annual Meeting of the National Education Association in
Denver, Colorado (Washington, D.C.: NEA, 1962), 174.
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which clearly and D finnlyestablishes these rights for the teaching profession. 8
Following the 1962 NEA convention, the National School Boards
Association rejected both the principle of negotiations and the pro-
cedure of "mandated mediation against school districts" on the ground
that Boards of Education could not delegate authority to outsiders, that
is, the mediators. The American Association of School Administrators,
however, adopted a more moderate view, endorsing mediation by mediators
who were drawn from the ranks of the profession. Its views are quoted
below:
In those few highly unusual instances where major controversy
threatens to disrupt the schools, an appeal to an unbiased body
should be available to either the board or the teachers, or both.
The function of this third party should be limited to fact-finding
and to advisory assistance. Its identity might vary from state to
state, but it should always be an agency which has responsibility
for some segment of public education in the state. . . .
As a professional organization the NEA includes supervisors
in its ranks. It was therefore feared that state labor rela-
tions agencies such as the Wisconsin Employment Relations Board,
the only state agency operating in the public employment field
until 1965, would, if they had jurisdiction over teachers, exclude
supervisory teachers from the bargaining unit and thereby make it
more difficult for NEA units to win certification in contests with
the American Federation of Teachers. In the second place, the
alleged emphasis of the labor movement on class conflict and
strikes seemed to the NEA to be foreign to an association which
stressed the mutual interests of teachers and school boards in
o
T. M. Stinnet, Jack H. Kleinman, and Martha L. Ware. Pro-
fessional Negotiatons in Public Education (New York: MacMillan
Company, 1966), 209.
9
Ibid
. ,
271.
10
"Roles, Responsibilities, Relationships of the School Board,
Superintendent, and Staff" (Washington, D.C.: The American Association
of School Administrators, 1963), 14.
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It seems fair to ask, however, why the NEA by 1965 had committed
itself to a policy of seeking the enactment of state legislation rather
than relying upon the ad hoc and flexible procedures through which a
number of its affiliates had won recognition and agreements. The
answer was in part supplied by the NEA’s national counsel, Donald H.
Wollett
,
at the American Bar Association Section of the Labor Relations
Law meeting in 1964. Commenting on the section of the Report of the
Committee of Law oh Government Employee Relations which dealt with
local policy determination, Mr. Wollett stated:
Perhaps the most striking aspect of these local policy deter-
minations has been their remarkable diversity. What has emerged,
and what seems likely to emerge, is a crazy quilt pattern which
in my jud^ent, at least, defies rational analysis and under-
standing.
He cited the wide variations in the criteria employed for unit
determination; the administration of policies and procedures in some
instances by interested parties, such as school boards, or by "inex-
perienced groups like the League of Women Voters"; the unilateral estab-
lishment of policies and procedures by boards of education and the con-
sequent lack of elementary due process; the variations in election rules,
definitions of majority and extent of recognition; and the broad diver-
13gencies in the scope of bargaining. In conclusion Mr. Wollett said:
^Stinnet, op. cit
.
, pp. 16-17.
12
Jean T. McKelvey. "The 1 Role of State Agencies in Public
Employee Labor Relations," Industrial and Labor Relations Review , XX
(January 1967), p. 186.
13
Ibid.
16
ma . / h^Ve Cltfd these examples because, it seems to me that nomatter how much we may be attached to notions of local autonomyis very doubtful that such important matters of public con-7 ’cern whether they happen to involve education, or whether theynvolve other types of governmental enterprise, should be decidedm such willy-nilly, haphazard fashion. ^
State Experiences
The drive for specialized laws at the state level, so far as
teachers are concerned, has produced at best mixed results. The
Wisconsin model of conferring jurisdiction over the public sector was
followed by Michigan and Massachusetts in 1965. Jurisdiction over
public employee labor relations is conferred on the Labor Mediation
Board in Michigan, while in Massachusetts jurisdiction is divided be-
tween the State Labor Relations Commission and the State Board of Con-
ciHation and Arbitration. All of these statutes cover unit determina-
tion, representation elections, unfair labor practices, the settlement
of grievances by arbitration and the provision of fact-finding pro-
cedures for impasses which may arise in negotiations.
In contrast to the Wisconsin model, the states of Connecticut,
Oregon, Washington, and California have enacted laws for teachers which
provide educational, rather than labor channels for resolving differen-
ces. A New Jersey bill which was vetoed by Governor Hughes in 1966
would have entrusted jurisdiction over educational disputes to the state
commissioner of education with the proviso that mediators were to be
selected from a list of ten persons experienced in public education.
According to spokesmen for the NEA, the reason for the adoption
of the labor model in Wisconsin, Massachusetts, and Michigan was
14
Ibid.
17
the fact that the legislation was initiated by the state AFL-CIOereas the adoption of the education model in Connecticut
Oregon
’
and Washington was the result of intensivelobbying by the respective state NEA af filiates . 15
Perhaps the most unusual state (Minnesota) effort to reconcile
the conflicting positions of the NEA and the AFT is the School Teachers
Arbitration Act
. This act attempts to accommodate both groups by
vesting jurisdiction over elections, unit determination, and unfair
labor practices in the State Labor Relations Board, but provides that,
in the event of a bargaining or negotiating impasse, either side may
request mediation and conciliation from the State Department of Educa-
tion, the Director of Labor, or from any other source.
Minnesota vests jurisdiction over questions of representation
in the labor conciliator, but provides that in the event of an impasse
which has not been successfully mediated by the labor conciliator,
either party may initiate the establishment of a tripartite adjustment
panel. If there is no agreement upon the panel members, the presiding
judge of the district court in the area in which the dispute occurs
makes the appointment, providing that he/she first gives the labor con-
ciliator a chance to suggest the names of neutrals.
15
Stinnet, op. cit.
, pp. 185-186.
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What has emerged concerning state legislation in the field of
public educational employment 16 is not the crazy quilt of Mr. Wollett,
but a choice of two structures to follow, one a more traditional labor
relations model; and the other a state commission model.
Changes in national policy by the AFT and the NEA could not
have taken place without a shift in the attitudes of their members and
a shift of the national organization toward acceptance of labor organi-
zation, tactics, and goals. The shift in teacher attitudes can be
traced from two sets of data:
(1) The growth of the AFT, which is the only national teacher
organization directly linked to the labor movement through its affilia-
tion with the AFL-CIO, represents an increasing willingness on the part
of a significant number of teachers to join a labor organization. The
AFT lifted its membership from slightly more than 59,000 in 1960 to
approximately 275,000 in 1971. This is a growth of more than 450% over
an eleven-year period. Moreover, this growth was not simply a steady
progression, it rather accelerated in the second half of the decade with
The Oregon statute covering all employees of the state and
all units of local government was adopted in 1963, later amended in
1965, and is something of a hybrid. It vests control over representa-
tion procured in the appropriate civil service commissions, but lodges
the mediation function in the state conciliation service. In May 1966
the constitutionality of this law was challenged by the Oregon AFL-CIO,
which objected to the authority lodged in the civil service commission
and sought instead to have the state labor commission supervise collec-
tive bargaining. The Oregon State Employees Association, however,
appeared in defense of the jurisdiction of the civil service commission.
The suit was dismissed.
19
76% of Che total increase, or 163,000 new members, joining between the
years 1965 and 1971. 17
(2) A rise in the general level of strike activity indicates a
greater acceptance of a traditional labor tactic to win demands for pay
increases, better working conditions, and recognition. Between the
years 1960-70, teachers participated in a total of 501 strikes. Like
AFT's membership gains, the vast majority of these strikes occurred at
the end of the decade. Only 15% of the total took place between 1960
and mid-year 1967, while the remaining 85%, or 426, transpired from mid-
year 1967 to mid-year 1970. 18 These figures become more revealing when
compared with the 129 work stoppages during the twenty-six-year period
of 1940-66, with 75 of these 129 taking place in the first six years of
the I960' s.
These illustrations of the changes pertaining to teacher
unionism, in general, contain within them an important point of depar-
ture for the consideration of unionism among college and university pro-
fessors. The first serious appearance of union organization among pro-
fessors in the late 1960 's coincides with (a) the reversal of the long-
standing opposition to strike activity by NEA, the more conservative of
the two major teacher organizations in the country; (b) the period in
which the labor affiliated AFT saw its greatest increase in new member-
ship; and (c) the peak level of strike activity for the decade and for
^ 7
This data was derived from Cole, p. 198, and Allan J. Mayer,
"Who's in Charge? Public-Employee Unions Press for Policy Role: States
and Citizens Balk," The Wall Street Journal
,
Thursday, September 7, 1972.
18
This data was derived from School and Society , November 1970,
p. 433, and Time , September 25, 1972, p. 74.
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the history of teacher unionism. From this historical perspective, it
appears that the unionization of professors is a product of the events
in the I960 's and an extension of teacher unionism to higher education.
A whole new era in labor-management relations is taking place
for public service employees—membership in public service employee
groups. Membership in such unions is expanding at a rapid pace. Highly
pliant "professional" associations are becoming increasingly militant in
presenting the demands of their members, urged on by the example of such
organizations as the American Federation of Teachers. New laws, regu-
lations, and administrative orders are giving public employees and their
organizations a stronger voice in the management of affairs affecting
them on the job.
To many these developments seem to have occurred overnight, while
in point of fact unionism in public employment dates back to the nine-
teenth century. What is of far greater importance is the future course
of these developments, particularly in regard to higher education.
The question posed for the present study is as follows: Is it
possible that a growing number of professors (who are now a part of a
general movement of teachers at all levels of education toward acceptance
of traditional labor organization, tactics, and goals) are exhibiting a
social consciousness characteristic of that previously reserved for the
wage-laborer in the industrial sector? In other words, are unionized
professors displaying elements of what may be defined as a "working
class-consciousness," and thereby, in terms of their attitudes, under-
going a process or proletarianization? In order to support or reject
the possibility of this social phenomenon, this study will inquire
21
by way of a questionnaire into the attitudes of members and non-members
of the United Professors of California (UPC), an AFT affiliate. The
questionnaire will attempt to obtain information in two general areas
of concern: (1) the social characteristics of members and non-members
of a labor organization of academic intellectuals, and (2) the range of
attitudes held by professors within each of these two categories of
union affiliation concerning issues derived from five elements of
'working class-consciousness."
Problem Areas
Many problem areas have developed in the transition of collec-
tive bargaining and unionization from private to public employment.
Most have arisen regardless of the extent to which collective bargaining
has developed. Some are presented below in brief.
1. Since the establishment of the bargaining unit will have a
substantial impact on the collective bargaining relationship, not only
on the employees in the proposed unit but on employees in other units
and unrepresented employees, both the union and employers should concern
themselves with the appropriateness of the unit. Employers usually
favor the largest possible unit, while employee organizations tend to
favor units based on craft, professional, or organizational.
2. The definition of employee organization also may create a
problem. This is especially true if the organization does not contain
supervisory personnel. "Supervisors," within the meaning of the labor
relations acts, usually are those with authority to hire, transfer, sus-
pend, promote, discharge, assign, reward, discipline employees, adjust
their grievances, or to "effectively recommend" such action. The
22
conflict-of-interest problem invoked by supervisory participation in
employee organizations has been a particularly difficult one in faculty,
teacher, and police organizations.
Dr. Wesley Wildman of the University of Chicago, who has con-
ducted an intensive study of the school board- teacher relationships,
has pointed out that if teacher organizations include administrators in
their membership and if such supervisors participate in the collective
bargaining activities, then the system of lay control of education in
this country may change. He suggests that, to the extent that adminis-
trators are separated from the management side of the bargaining table
and seek to represent their own interests, school boards are divested
of some of their most effective spokespeople at the bargaining table.
He concludes that there are indications that the school boards which
have thoughtfully considered the matter have concluded that if they are
to be confronted with collective bargaining, they prefer to have it
modeled on the traditional pattern with their policy implementing
administration staff left wholly intact and out of the rank-and-file
19
organization." A greater threat to the traditional role of the board
is seen to lie in the all-inclusive bargaining approach. The same
problem exists in varying degrees with respect to the participation of
supervisory employees in the bargaining units and the negotiating
processes and to college and university campuses.
19
Gerald Dea Morris. An Investigation of the Social Charac-
teristics of Militant Teachers
,
unpublished Master’s Thesis (Sacramento
State College, 1969), p. 9.
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3. The enforcement of the duty to bargain in good faith is a
complex problem. It is a two-way street, and the whole spirit and in-
tent of the collective bargaining statutes depend upon the good faith
of the parties in trying to make the process work.
Further, it is unrealistic to expect or even encourage public
employee organizations to abandon traditional methods of lobbying and
other means of public persuasion to secure protective legislation
affecting the terms and conditions of employment. Rather, what is
suggested is that unions should not work at cross purposes with legis-
lative bodies.
4. The authority to bargain is a serious problem, which often
results in a lack of focus. What is needed to make collective bar-
gaining work is the development of bargaining teams with the authority
to say, "I will," or "I won’t," rather than "I can’t." If such
authority is absent, the process will break down and bypass the formal
bargaining table and go to the individual who has the authority to make
decisions
.
5. The problem of good faith bargaining also involves the ques-
tion of bargaining in executive session versus the public right to know.
The state of Wisconsin recognized that the anti-secrecy law does not
prevent the conduct of mediation meetings in public employment in
executive session by stating "where a bargaining system is adopted akin
to that operating in private industry, it is not likely that the
24
legislature intended a municipal employer to be
capped than private employers."20
more seriously handi-
6. A continuing problem in the public sector concerns the
scope of bargaining. Several of the statutes which have been enacted
do not provide as negotiable items the traditional subjects of wages,
hours, and conditions of employment.
Another factor making difficult the definition of the scope of
unionization in higher education is the stated objectives, i.e., the
NEA states that its goals of negotiation include "all matters affecting
the educational quality of the program," 21 while the AFT speaks of its
intent to negotiate over "anything that affects the working life of the
22teacher." Thus, disputes arise over classroom size and the school
calendar and subjects to negotiation the educational policy as well as
working conditions.
7. The budget-making process affects the scope of negotiations,
the timetable for bargaining, and the length of the bargaining agreement.
Fluctuation in tax receipts are also important in local government, where
debt financing is not used. Bargaining is also affected when the em-
ployer is wholly or partially fiscally dependent on another governmental
unit, as in the case of public colleges and universities.
8. Bargainers in the public sector must consider the existence
and coverage of other statutes and civil service rules regulating
20
Jerry Wurf, AFL-CIO News
,
March 19, 1973, p. 3.
21
Ibid.
,
p. 4.
22
Ibid., p. 5.
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employment procedures end policies. Imaginative collective bargaining
and. In some cases, changes or amendments to existing statutes may be
necessary to accommodate the collective bargaining process to other
existing statutes. A conflict of laws provision might set forth the
priorities of the respective statutes regulating public employee re-
la t ions.
9. The question of exclusive representation and minority rights
also causes some special problems in public employment, as citizens have
a constitutional right to petition their government and the right to be
heard over and beyond the rights established by collective bargaining
statutes in public and private employment. The duty of fair represen-
tation of minority groups and individual employees resulted in the en-
actment of the Bill of Rights section in the Landrum-Grif fin Act in
private employment. Similar protections such as those included in the
standards of conduct under the federal executive order are likely to be
enacted into statute or to be developed by administrative decisions
under the state statutes.
10. The question of whether a collective bargaining agreement
in public employment can be reduced to writing has been the subject of
legal argument. However, the contract is regarded by labor organizations
as a symbol of recognition and the culmination of the collective bar-
gaining process.
11. Related to the question of written contracts is the ques-
tion of contract bargaining and the subject of the time for represen-
tative elections. Several of the 1 statutes which have been enacted have
adopted the principle of a contract bargain, namely, that no
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representative election can be conducted until near the expiration of
an existing collective bargaining agreement, or they permit represen-
tative elections only every two years.
12. Improvements in impasse procedures need to be found. Most
provisions for impasse resolutions which have been developed to date
rely on mediation, fact-finding with recommendations, or advisory
arbitration. Without the aforementioned, the public sector is likely
to find increased demands for the adoption of compulsory arbitration
statutes, which could possibly result in the abandonment of free collec-
tive bargaining.
Thus it can be seen that the problems encountered represent
issues involving appropriateness of size of unit, supervisory questions,
good faith bargaining, authority to bargain, executive or public avail-
ability of funds, legal restrictions, minority representation, a written
agreement, representative elections, and resolution of conflict are
present major considerations in any unionization movement.
This study represents an interplay of two major components
—
theory and method. In that, theoretical considerations pertaining to
social movements, unionism, and academic intellectuals are discussed,
unionism as a class movement is related to a perspective on social move-
ments in order to provide a framework for the discussion concerning the
nature of the intelligentsia, in general, and the academic intellectual
in particular. Moreover, some speculation is introduced as to possible
processes leading to the labor organization of academic intellectuals.
In Chapters I, II, and III, the problems of the study, ques-
tionnaire, and sample are described, as well as the procedures used in
collecting the data.
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The findings are presented in Chapter IV. Union affiliation is
related to "working class-consciousness," and the influence of occupa-
tional and non-occupational factors on union affiliation are explored.
Here the promise of the methodical considerations comes to bear.
Finally, Chapter V offers a summary of the findings, and sugges-
tions for future research. These findings are also interpreted as to
their meaning for broader social issues beyond the study itself.
Before moving on, one final prefatory remark must be offered.
There is a scarcity of literature in this specific area of study. Al-
though there is much speculation, little "hard data" exist on the
attitudes of professors in terms of "working class-consciousness." 23
Hopefully, this study will add to the existing knowledge. The major
problem presented by this paucity of literature is the difficulty in
tying theoretical consideration to the sample data gathered at this time
and place. A schism may very well develop between testable assumption
and broad general concept. In this sense, this study must be understood
as an exploratory investigation. If such a schism arises, the criticism
that the study comprises two topics may be leveled. However, because of
the current state of knowledge in this area, much is to be gained in
this approach in terms of future research beyond the success or failure
of this particular project.
Willingness on the part of a wage earner who believes that
wealth is unevenly distributed to take action to win goals, as defined
in Chapter 2.
CHAPTER II
THEORETICAL CONSIDERATION
The unorthodox and virtually unexplored assumption that unionized
professors are displaying elements of what may be defined as a "working
class-consciousness" demands much work in terras of theoretical considera-
tion. For the sake of understanding, it may be wise to first turn to the
purpose of these considerations prior to advancing their specific content.
Theory and content are continuously engaged in a process of interaction.
Method is a practical aspect of theory. Ideally, it is a tool which
mediates between social reality and theoretical interpretation—it
carries hidden assumptions and biases. Often, however, the application
of method may initiate new theory by producing unexpected anomalies in
the data, reformulate existing theory by exposing inadequacies, re-focus
theory by opening new areas of research, and clarify theory by demanding
operationally defined concepts . 1 However, as Walter L. Wallace writes,
...theory specifies the factors one should be able to observe, measure,
or test before doing research (i.e., before formulating hypotheses),"
and '...serves, after the research is done, as a common language into
which the results (i.e., the empirical generalizations) may be translated
for purposes of comparison and logical integration with the results of
Robert K. Merton. Social Theory and Social Structure, pp.
102-117 .
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other researches.” 2 The purpose, then, of theoretical discussion is
threefold: 1) the delineation of the sub-area of concern, 2) the
definition of measurable factors, and 3) the proposed relationships
among these factors.
The concept of social movements brings with it a body of theory
necessary for the construction of a general perspective through which
unionism, as the substantive area of concern, may be approached. Since
unionism has traditionally been one of the major forms of working class
organization in industrial capitalism, first social class itself must be
defined, and a conflict model of social class for industrial capitalism
established. Secondly, a general perspective on social movements demands
an accounting of the relationship between the constitutive set of
attitudes among those organizing (referred to as "class-consciousness")
and class organization. From this discussion, a definition of "working
class-consciousness" is derived. Academic intellectual is an occupational
category describing the target group for this study. The concept must be
defined and related to our conflict model of class through the more
general concept of the intelligentsia. Finally, speculation as to the
relationship of factors for the broader study of the labor organization
of academic intellectuals, and for the more specific problem of this
study, is offered.
General Perspective on Social Movements
Social Movements Defined . As most would agree, the term "social
movement" refers to some stirring or concerted action on the part of a
2
Walter L. Wallace (ed.). Sociological Theory , p. x.
30
segment of society for the purpose of social change. However, the agree-
ment of theorists does not extend beyond this understood connection be-
tween movement and change, as they differentiate themselves at various
points of emphasis. By taking a critical view of some of these defini-
tions, we hope to clarify the concept in a listing of definable criteria
Preston Valien, in A Dictionary of the Social Sciences
, defines
the concept as follows:
The term sgcial movement denotes a concerted and continued
effort by a social group aimed at reaching a goal (or goals) commonto its members. More specifically, the effort is directed at modi-ying, maintaining, replacing, or destroying an existing socialinstitution. The term is also used to denote the group so engaged.
This general formulation leaves open the question, e.g., of degrees
of organization and continuity or of clarity of purpose—all of
which may vary from one social movement to another or within one
social movement in the course of its history.
3
In this definition, Valien supports the idea that social movements and
change are linked, and that the concept describes the concerted action of
social beings holding a common set of attitudes, or as he calls them,
"goals". However, the definition is limited. First, Valien applies the
concept of social group to the body of people participating in the con-
certed action. When considered with the immense size and scope of many
social movements in society, the use of the term social group must In
some way imply a certain degree of formal organization, i.e., an associa-
tional aspect. But a social movement as a whole cannot always be por-
trayed in terms of a social group per se, for all elements of a movement
are not formally organized. To contend so is to fail to recognize the
non-associational aspects of social movements. Secondly, Valien limits
3
Preston Valien. "Social Movements," A Dictionary of the Social
Sciences
,
ed. Julius Gould and William L. Kolb, p. 658.
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change to "an existing soclai Institution". By restricting the scope of
change, he does not successfully account for change of the entire social
order, as in the case of social revolution of the early 19th Century
which began social movement.
Joseph R. Gus field provides for change at the societal level,
and accounts for non-associational aspects of movements, but is inadequate
in the area of social action. Gusfield defines social movements as
socially shared demands for change in some aspect of the social order.
By grounding his definition in "socially shared demands for change", he
never breaks himself loose from the bias it holds for attitudinal or
ideological aspects of social movements. For example, Gusfield finds
that a social movement "has the character of an explicit and conscious
indictment of whole or part of the social order, together with a conscious
demand for change. It also has an ideological component..."^ What is
"conscious indictment" and "conscious demand," if not ideological compo-
nents? Just when Gusfield's elaboration logically demands an explanation
of social action, none appears.
However, it is Rodolf Heberle who successfully navigates around
these pitfalls illustrated in the above definitions. Concerning the issue
of change, he argues that a social movement "attempts to bring about a
change in certain social institutions or to create an entirely new
4 ..
Joseph R. Gusfield. "The Study of Social Movements, Inter-
national Encyclopedia of the Social Sciences , Vol.14, p. 446.
5
Ibid
.
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order." As for conceptually categorizing the participants, and offering
an action-social consciousness relationship on an equal footing, the
definition and subsequent discussion will depict the clarity of thought.
Heberle writes,
Social movements are a specific kind of concerted-actiongroiips; they last longer and are more integrated than mobs masses
associations T"
0rganized like political clubs 'and other. A social movement may, however, be comprised oforganized groups without having one over-all formal organization(for example, the labor movement, which comprises tradeunionspolitical parties, consumer cooperatives, and many other organiza-tions). Group consciousness, that is, a sense of belonging and ofsolidarity among the members of a group, is essential for a social
movement, although empirically it appears at various degrees.
This consciousness is generated through active participation and
may assume various sociopsychological characteristics.'
These "concerted-action groups," which Heberle uses to categorize
the participant of social movements, flow directly from his understanding
of social consciousness and its relationship to action. In his more
comprehensive work. Social Movements: An Introduction to Political
Sociology
,
the sense of "concerted-action groups" is theoretically
grounded in the term "social collectives" as derived from Ferdinand
gTonnies. Heberle states, in an article concerning the work of Tonnies,
"Under collective, or Samtschaf
t
,
we are to understand a group of individ-
uals who, because of common natural or psychic traits, are regarded as
units (race, or language groups); social Samtschaf ten are natural or
Rudolf Heberle. "Types and Functions of Social Movements,"
International Encyclopedia of the Social Sciences
,
pp. 438-439.
7
Ibid
.
,
p. 439.
g
Rudolf Heberle. Social Movements: An Introduction to
Political Sociology
,
p. 8.
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psychic groups, in so far as they are recognized by the associated in-
dividuals themselves as units, to which their assent is given and which
they will to persist."9 When adapted to the study of social movements,
"natural or psychic traits" become, for Heberle, social characteristics
and group consciousness. In other words, with social characteristics
serving as a foundation, the social collective comprising a social move-
ment consists of those individuals who consciously see themselves as
part of the unit. Moreover, just as common characteristics and common
conditions have a bearing on the group consciousness, so does "active
participation" in the social movement. Consciousness leads to action
(or reaction); action brings about greater cohesion and consciousness in
a relationship similar to that of Marxian dialectics.
From this discussion, we find the following definable criteria
of a social movement:
1. A social movement is an attempt at social change.
2. The occurrence of this change may involve all or part of
the social order
3. This attempt at social change requires a concerted action
on the part of those participating in the movement
4. The participants are categorized in terms of common
characteristics and a common consciousness referred to
above as a "social collective"
5. Action, reaction, and consciousness are reciprocally
related
6. The "social collective" contains varying degrees of
organization accounting for associational and non-
associational aspects.
q
Rudolf Heberle. "The Sociological System of Ferdinand
Tonnies: 'Community and Society'," An Introduction to the History of
Sociology
,
ed . Harry Elmer Barnes, p. 235.
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Social Process and Collective Respond Since a social movement
represents a concerted action on the part of a social collective in a
quest for change, there must be some reason for the collective action,
and thereby some relationship between cause, movement, and social change.
Cause, in this sense, is the set of conditions or factors bringing rise
to the components of a social movement described above, and must be added
to the linkage between movement and change in order to obtain a model for
analysis. However, social movements do not bring about all the change in
society, and a separate category of societal factors must be delineated.
In short, the problem consists of relating movement to societal factors
as they both pertain to the more general concept of social change. In
the instance of faculty collective bargaining, the areas most susceptible
to empirical inquiry are also those of greatest interest and relate to
socio-economic factors, i.e., salary compensation and promotion.
Heberle has approached the relationship of societal factors and
movement by distinguishing between trends and tendencies, such as indus-
trialization and urbanization, on the one hand; and social movements, on
the other. Trends and tendencies are the "aggregate effect of many
individual actions"; while a social movement is a consciously directed
collective action. ^ In this way, social movements are a response to
trends and tendencies, and reciprocally, movements generate trends and
tendencies, initiating their character and direction. Both categories,
separately and combined, result in social change. "Thus," writes Heberle,
,fboth trends and tendencies as well as social movements are related to the
^Heberle. Social Movements, pp. 8-9.
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general phenomenon of social change; trends are to be considered as
processes, and social movements as a kind of social collective
.
"U
From this discussion, societal factors, movement, and change
may be causally related in the following model: 12
Social Change-,
Processes
Trends and Tendencies
Industrialization
Urbani zat ion
Secularization
Politicization
Democratization-
To talitarianization
Bureaucratization-
Decentralization
Et Cetera.
.
.
Social Issues as
Collectives
Movements and Counter-
movements
Status Movements
Ethnic Movements
Class Movements
Political
Parties
Et Cetera,
'ecial-
Purpose
Groups
Transformations
VV
perceived by
collectives
l
Demands for progress
as opposed to projected
decline, decay, regress,
disorder, etc.
Social Action as con-
scious responses to
issues
Reaction, relief, reform,
recovery, rebellion, revo-
lution, reconstruction,
etc., as logical possi-
bilities for the collective
nibid., p. 9.
12
The above model, drawn from Heberle's Social Movements
,
first
appeared in an unpublished doctoral dissertation entitled, "Political
Tendencies and Social Security From The New Deal to The Great Society"
(Louisiana State University, 1969) by Robert Marsh Kloss, a student of
Heberle. I present it here with some modification.
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Notice, in the above diagram, social process and collective
response are dialectically related through what are labelled "Transfor-
mations." These transformations represent the action-consciousness
relationship established in the above listing of definable criteria of
social movements. Here processes in society raise social issues as per-
ceived by groups of people, political parties, and special-purpose groups
making up the whole of a social movement. The movement, in varying
degrees, demands for "progress" or betterment of their conditions as
opposed to projections of perceived decline, decay, regress, disorder,
and so on. These articulations direct, again to varying degrees, social
action in conscious response to the issues. Social action in turn
sharpens and refines the issues. Reaction, relief, reform, recovery,
rebellion, revolution, reconstruction, etc., are possible directions the
movement may take as it moves through this dynamic of processes, issues,
and action. Moreover, as movements arise, countermovements also come
into being in response, undergoing similar transformations. Therefore,
not only does this model provide for relating process and collective
response to social change, it is also a model of social conflict between
movements and countermovements, which will be of value in our discussion
further on.
Carriers of Social Movements . In the model we have constructed,
status, ethnic, and class movements fall under the general heading of
collectives. These types of movements characterize the support group or
carrier of a particular social movement. As Heberle argues,
Any large unorganized social group can become aroused to con-
certed action aiming at social change and thus become the support
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or eerier of a social movement or the basis for a political partyIn the course of modern history the following kinds of social
collectives have been most important in this respect: religiousgroups, status groups, ethnic groups, and social classes. 13
What is important here is Heberle's contention that these types
of movements may historically have a combined effect on each other, or
that part of a collective may form a movement in its own right. Although
he relegates the aims of status movements to simply a "redistribution of
power" and "not at a radically new order," 14 he finds that religious and
ethnic movements have often coincided with class movements with the aim
of radically restructuring society. "Religious groups," he states,
often correspond to social classes or nationality groups; therefore
religious movements are often at the same time movements of social
classes or national minorities"; while ethnic movements combine with
class movements "wherever the ruling classes, especially the landlords,
belong to a different ethnic group.
"
1
'* As for part of a collective
forming its own movement, Heberle points to social classes. He writes,
"In contemporary society, most social movements are movements of social
classes
,
or of certain parts of classes, or of combinations of classes or
parts of classes." 1^ As a result, the competition existing between
groupings may break down under certain conditions and these groupings may
come together to form a more general social movement, or certain elements
of larger movement may come to the fore, driving other elements into
action.
13Heberle. Social Movements
,
p. 143.
14
Ibid.
,
p. 144.
15
Ibid., pp. 143 and 145.
16
Ibid
. ,
p. 150.
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For our purposes, the definable criteria for social movements
are those listed in page 33 of this study. The model to be used for the
analysis of social movements is Heberle as modified on page 35. In this
section we have established a set of definable criteria for social move-
ments, constructed a model for their analysis, and gained some insight
as to the combined nature of various movements. So our task, at this
point, is to locate the concept of unionism in this general perspective
of social movements.
Unionism as a Class Movement
The Problem of Unionism . It is understood that unionism has
traditionally been an organizational form of the working class in the
period of industrial capitalism. But when considered from the stand-
point of social movements, the concept becomes a two-headed beast. Union
organization may be presented as a movement in itself, or as an element
of a broader class movement comprising political parties, special-purpose
groups, and trade unions. In the first case, unionism is a movement of
the working class for improved social conditions, which may include wages;
while in the second, it is the combined effect of formally organized trade
unions as they relate to a class movement which to varying degrees raises
the issue of political power due to the role and influence of political
parties. As government services expand, and as faculty organization under
the banner of labor unionism grows, it is important to briefly discuss the
compatibility of public interests versus faculty employees.
If one concedes that bargaining calls for bilateral actions, we
have introduced into the question the subject of power. This, in turn,
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when used with traditional concepts of labor unionist, necessitates con-
sideration of strike power.
Many in the state of California, knowing that the State Legis-
lature is seriously considering collective bargaining for higher education,
are attempting to reduce the case for or against collective bargaining to
a question of strike power. Quoting the policy statement adopted by the
American Federation of State, County, and Municipal Employees, AFL-CIO,
in Boston, July 26, 1966, "AFSCME insists upon the right of public em-
ployees except for police and other law enforcement officers—to strike.
To forestall this right is to handicap the free collective bargaining
process," 1^ illustrates this point.
The AFSCME argument suggests that to forestall the right of
public employees to strike reduces their persuasion power in a bargaining
lat ionship to something less than the power of public management
authority. They say this handicaps the organized public employees in
collective bargaining which makes it, as a process for the determination
of the conditions of employment, unfair to public employees. The validity
of this argument can hardly be denied.
But the argument also established the validity of the opposite,
that an imbalance of power favorable to organized public employees would
be unfair to the public in the role of employer and consumer
.
^Jack N. Ray. "The Compatibility of Public Employment:
Collective Bargaining with the Public Interests," Labor Law Journal ,
XVIII (December 1975), p. 754.
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The Ingredients of Bargaining Power
In the context of traditional collective bargaining, the power
of persuasion has two ingredients. One is the authority to withhold, the
other is the motivation of one part to withhold from the other or to
suffer withholding by the other.
In private industry, organized employees have the right, recog-
nized by law, to collectively withhold use of their labor unless they have
a collective contract. The employer , s power is derived from the private
ownership of property and the right, recognized by law, to its holding and
selective use.
In private industry, the motivation of both parties to withhold
or to suffer withholding is the prospect of individual personal gain.
In testing for a balance of these ingredients in public employment, often
operating in a non-competitive environment including entities such as
utilities and police, the motivation of labor for individual personal gain
would appear to transfer in full form.
The Questionable Balance
Looking now to the other side of the scales, we must first
examine public management's authority to withhold. Does it have authority
to withhold the use of public properties and public funds allocated for
the purpose of providing public services?
Management of private enterprise is charged with the responsi-
bility of making a measurable profit in a competitive environment. The
withholding of the expenditure of capital without assurance of a profit-
able return must, therefore, be within the realm of management authority.
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But a public educational institution, as an example of public management
authority, is charged with the responsibility of providing a service. A
profitability determination is not within the board members' realm of
judgment, responsibility, or authority. It would appear that the
authority of public management to withhold is at least questionable,
which, of course, reduces the power potency of the authority in collec-
tive bargaining.
Looking to the motivation of public management to withhold or
suffer withholding for personal gain, what do we find? Private industry's
management profit-sharing and competitive motivation is hardly trans-
ferable.
What about the motivation for public favor? If the public
master, which charges its services of management to conserve tax resources
and restricts the resources from which employees are rewarded, also
acknowledges the right of its employees to strike for greater reward,
then the motivation of management to bargain hard is obscured, if not in
conflict.
A Balance of Power
is Inconceivable
A conclusion seems to stand clear. Free or balanced, collective
bargaining, as we have learned to know it and to legalize it in private
employment, is not a transferable process for justice in public employ-
ment simply because the basic conditions of authority and motivation are
not the same.
In efforts to create the same conditions, the right of public
employees to strike has been the manipulative and controversial element.
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To deny it produces incompatibility of the process with fairness, but to
grant it produces a like condition. It cannot be balanced with "maybe."
Certainly we must recognize that the traditional concept of the
public servant, in terms of management participation and influence, is
changing. The change has been defended in various works such as The
Employee Relations Law Journal .
The public employee is organizing—rightfully
. The organized
public employee is demanding to be heard. The organized public employee
may demand a reward for his/her contribution of labor, skill, or talent
that is equitable with those contributing through private enterprise.
But it is dangerous to attempt to correct inequities by methods
that have not the qualities of equity. "To insist that public employee
collective bargaining is a rightful consequence of the right to organize
and a fair method of determining rewards is 'cow path' thinking, following
18the private sector footsteps."
Since the improvement of social conditions, whether it be at the
place of work or simply conditions of life, is so inextricably bound up
with the political arena, it seems unlikely that union organization would
19
fall into several categories when held to the light of historical cases.
*| O
Ibid
.
,
p. 755.
19
To quote Heberle, "In order to enter into political action,
social movements must, in the modern state, either organize themselves as
political parties, or enter into close relationship with 'political
parties,'" (Heberle, Social Movements: An Introduction to Political
Sociology
, pp. 150-151). With this quotation, the apparent schism in
Heberle 's title between social movements and political sociology becomes
clear. For Heberle, social movements and their demands for change cannot
be considered in isolation from the conflict of politics.
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To take the extreme ends of an array of possibilities, at one historical
moment, the working class may be relatively unorganized or at least a
major portion of the class may lack organization, and the occurrence of
unionism may appear as the movement of that class. While at another
juncture, the union movement may be combined with other social movements
or the question of who shall govern may be at hand, at which time unionism
would be an element of a class movement. As we mentioned above, it is
likely that both processes are taking place at the same time. 20
It has been argued (a la Selig Perleman) that unionism in the
United States never was and never will be an element of a broader class
movement. Some have gone so far as to say that currently unionism may no
longer hold the status of a movement in itself. As the argument goes,
American workers are "job conscious," interested only in maximizing
personal gains, and content to follow reactionary, bureaucratic leadership
who deliver consessions in lieu of fundamental change. This description
holds the appearance of reality in times of calm. However, a different
set of facts calls into question any attempt to grant such an argument the
stature of a general principle. Although unionism has been plagued almost
from the beginning by a certain type of leadership willing to take the
more cautious, conciliatory path in its relations with capital, the history
of American labor is punctuated by mass strikes and upsurges, displaying
a combativeness on the part of workers not present in their leadership.
The railroad workers' strikes of 1877, the strike wave of 1886, the Home-
stead and Pullman strikes of the 1890's, the labor unrest of 1919, the
rise of industrial unionism in the depression decade of the 1930's, the
post-war strikes of the late 1940's, and the recent upturn in the late
1960's as the discontent of the young spreads into the unions are examples
of this combativeness. (Cf. Jeremy Brecher, Strike ! ) As Art Preis ex-
plains in Labor's Giant Step: Twenty Years of the C.I.O.
,
"Today, as in
Engel's time, the unions are the combat organizations of the working class.
Despite all efforts of the procapitalist labor leaders to deny or subor-
dinate that function of the unions, to convert the unions into non-class
'community service' organizations devoted to everything but the defense of
labor, the unions retain their basic class character and function. We see
this vividly demonstrated in the history of the CIO," (p. xv) . In other
words, the history of American labor is marked by periods of independent
mass action on the part of workers, played out within the context of
unionism, in spite of its leadership . The Perlemans of the world always
look good in moments of acquiescence, but are proven wrong time and time
again by the rifts in the fabric of social history.
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However, unionism can be analyzed as a class movement if we under
stand that the analysis may be incomplete without thoroughly considering
the role of political parties or the impact of other social movements.
Since this is the case, a movement analysis of unionism demands a theo-
retical delimitation of its social climate in terms of common conditions,
and a relationship of those common conditions to social consciousness. In
order to accomplish this task, we must 1) comprehend what is implicit in
the concept of social class, 2) develop a conflict model of social class
for industrial capitalism, 3) present a brief discussion concerning the
elements of a "working class-consciousness" which will serve as the theo-
retical foundation for the construction of the attitudinal section of our
questionnaire, and 4) see if the concept makes any sense to those in a
particular time and cultural context.
Class and Stratum . When considering the implicit nature of the
concept of social class, Ralf Dahrendorf offers an important distinction
between theories of class, and what may be appropriately called theories
of stratum. Dahrendorf rejects all attempts to employ social class as a
category of social stratification. "Class," he argues, "is always a
category for purposes of the analysis of the dynamics of social conflict
and its structural roots, and as such it has to be separated strictly from
stratum as a category for purposes of describing hierarchical systems at a
21
given point of time." In other words, theories are not concerned with a
hierarchical spectrum of categories derived from status, rank, life styles,
O I
Ralf Dahrendorf. Class and Class Conflict in Industrial
Society
,
p. 76.
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or income; but rather from basic divisions in society which lead to con-
flict and change.
This view is highly compatible with the model for movement
analysis developed in the previous section. As we mentioned earlier, this
model, which relates processes and collective responses to social change,
is also a model of social conflict between movements and counterraovements
.
When utilized in the examination of class movements, it becomes a model of
class conflict. However, the key to the success of this model of class
conflict is the discernment of divisions so fundamental as to be signifi-
cant at the societal level. The possibilities must include race, sex,
authority, and property ownership. Both race and sex fall more comfor-
tably under the categories of ethnic and status movements than under that
of class. Moreover, despite the fact that these movements may combine with
class movements, race and sex remain historically dubious as foundations of
social classes. Two possibilities seem important here; social classes
divided on the basis of possession and non-possession of power, as tendered
by Ralf Dahrendorf, or social classes divided on the basis of ownership and
non-ownership of productive property, as presented by Karl Marx.
In defining the concept of class, Dahrendorf states, "Classes are
conflict groups the determinant (or differentia specif ica) of which can be
found in the participation in or exclusion from the exercise of authority
22
within any imperatively coordinated association." This "imperatively
coordinated association" is defined by Dahrendorf as an association within
which "its members are, by virtue of a prevailing order, subject to
22
Ibid., p. 238.
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authority relations." 23 In other words, the concept of authority is the
definable characteristic of both the imperatively coordinated association
and social classes. Since this is the case, dichotomous social classes
must always reside within the confines of a given imperatively coordi-
nated association.
This bondage of authority to social structure is more firmly es-
tablished in Dahrendorf’s derivation of authority from the concept of
social role. Dahrendorf argues that social organizations cohere not as a
result of voluntary cooperation or general consensus but enforced con-
straint (power) ... .In institutional terms, this means that in every social
organization some positions are entrusted with a right to exercise control
over other positions in order to ensure effective coercion; it means, in
other words, that there is a differential distribution of power and
2A
authority." Differential distribution of authority, in turn, leads to
conflict, and thereby the "structural origin of such group conflicts must
be sought in the arrangement of social roles endowed with expectations of
25domination or subjection." This institutional view of role positions in
relation to authority distribution is consistent with Dahrendorf 's inter-
pretation of social structure. For Dahrendorf, the social structure is
comprised of two levels; a factual or institutional level, and a normative
? A
or ideological level. Therefore, the division of social classes is
founded on the institutional dichotomy of role positions, within the
social structure, in terms of their possession or non—possession of
23
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authority; while social consciousness is the normative set of role
expectations pertaining to each class.
However, at this point, Dahrendorf encounters theoretical
difficulty. Since social conflict is grounded in dichotomous role
positions within the social structure, Dahrendorf is unable to explain
the formation of conflict groups, in this case social classes, as they
develop from an aggregate of individuals holding common positions to a
consciously organized collective. When attention is turned to the class
preparing for revolt, the subordinate class, two sets of conflicting role-
expectations may become evident, or a revolution may be less conscious,
even subtle and non-vis able as defined by Rosa Luxemberg. However, under
Dahrendorf *s analysis, the subordinate class must be understood to hold
simultaneous role-expectations to carry out the commands of those in
power, on the one hand, and to enter into conflict with the dominant
class, on the other. On the basis of what criteria are the actors to
decide between these conflicting expectations? What forces drive the
subordinate class toward conscious organization? Authority relations
,
which are offered by Dahrendorf as the cause of conflict, provide no
answers to these questions, for it is authority which brings about the
dilemma in the first place . As a result, Dahrendorf* s explanation of
conflict group formation demands a psychological analysis of voluntary
predispositions, rather than a sociological analysis of societal factors.
Thus, Dahrendorf* s theory of class and class formation is incom-
patible with a sociological perspective of social movements. One of the
key components of this perspective is the formation of collectives as
conflict groups. Dahrendorf *s objective criteria for the division of
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classes does not allow for an adequate analysis of this process. We
turn, then, to an earlier statement concerning the conflict of classes
as offered by Karl Marx, especially as it pertains to the period of indus-
trial capitalism.
A Conflict Model of Social Class for
Industrial Capitalism
A Recent Interpretation of Marx . The Marxian theory of class is
rich in both historical generality and specificity. Its criteria for the
division of social classes and the resulting analysis of conflict group
formation, can be generalized. However, the application of the general
framework to a specific historical epoch provides a wealth of detail
which points to the significance of events for the present and the future.
To deal only with the general aspects of the theory results in abstraction.
Yet, the accumulation of detail removed from the general framework ends in
the lack of analysis. Since our task is to theoretically delimit the
social carrier of unionism in terms of common conditions and common con-
sciousness, we must approach the general aspects of Marx's theory within
the context of industrial capitalism.
In summarizing the objective criteria of social classes presented
by Marx, John Leggett writes, "His indices of class position were readily
discernable from one another and based on economic and occupational
27
roles." From this beginning, Leggett derives a typology of three major
social classes for industrial capitalism from Marx as follows:
^John C. Leggett. Class, Race, and Labor: Working-Class
Consciousness in Detroit, p. 34.
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1)
2 )
3)
A member of the haute bourgeoisie, for example, was definedas a person who owned private property in large amounts,
who processed raw materials indirectly, and in some cases
managed their manufacture and distribution. All of these'things were done for profit. As an indirect processor of
raw materials, he never directly handled the semi-finished
and finished goods; these tasks were left to manual workers.The capitalists merely co-ordinated the capital and the
manpower. Included in this class were wealthy manufacturers,
important merchants, and financiers, among others.
A second class was the petite bourgeoisie
, subdivided into
(1) small-scale owners and investors and (2) non-proper tied
white-collar workers who co-ordinated production, distribu-
tion, or exchange, or who performed related services for
the capitalists. (Leggett indicates that members of the
first category include retailers and farmers. Those in
the second, who own no property but indirectly process
goods for salaries and wages, include "accounting, legal,
architectural, scientific, and other semi- and fully pro-
fessional services.").
The working class consisted of those who did not own
capital and could not therefore invest funds for profit.
Workers acted as direct processors and performed one of
three types of roles: extracting raw materials from
nature, as did miners, fishermen, and others in finished
goods, as steel makers and smelter workers in the secon-
dary industries; or transporting either goods or people.
~ 28Such workers received a wage
There are, however, two difficulties with Leggett's interpre-
tation of Marx pertaining to the criteria of social classes for the period
of industrial capitalism. First, Leggett claims that Marx divides classes
in terras of "economic and occupational roles." Marx is definitely con-
cerned with the positions of people in the productive processes, but in
terms of the relations established relative to the ownership of capital.
Leggett follows this principle when deriving the concept of the haute
bourgeoisie from Marx, but runs into difficulty with that of the petite
28
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bourgeoisie
,
which results in a stagnated, restricted view of the
working class.
Notice that Leggett attributes to Marx a petite bourgeoisie
divided into two groups; one which owns capital on a small scale, and
another which is simply comprised of non-proper tied white-collar workers
providing services for the capitalist class. In the first group, the
objective criterion for defining the petite bourgeoisie is that of a
specific form of property ownership; while in the second, it is nothing
more than an occupational role unconnected with the ownership of capital,
except for the fact that they own none. Leggett's faulty interpretation
actually forces Marx into a contradiction. Social classes are divided on
the basis of ownership of specific forms of capital, or their non-owner-
ship, when taking up the cases of the haute bourgeoisie and the working
class. However, when the light is turned toward the petite bourgeoisie
,
a new criterion is added, that of occupational role, on an equal footing
with the ownership of capital. Instead of a class which may be frag-
mented into stratum, as described above, Leggett's understanding of Marx
offers a class divided in terms of an objective antagonism, the ownership
and non-ownership of capital. If we are to believe Leggett, the entire
29
class struggle could take place within the petite bourgeoisie alone.
Perhaps this inner tension is critical in understanding stable or revo-
lutionary conditions.
Leggett's second difficulty is a function of the first. He arti-
ficially establishes a class division between non-proper tied white-collar
2
^This, of course, is an exaggeration, but makes as much sense
as Leggett's interpretation of this class.
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workers and those workers directly involved in production. It seems
likely that their differentiation stems from criteria of stratification,
such as status, rank, life styles, or income. However, Leggett pits the
two groups antagonistically against each other, as implied by class
division; rather than competitively differentiated, as implied by the
hierarchical differences of strata. As a result, only the productive
workers make up the working class, a class destined under this analysis
to decrease in both size and power as capitalism finds a greater need for
workers in the white-collar sector.
It would appear from this criticism of Leggett that the differ-
ences between non—propertied white-collar workers and productive workers
are far more subtle and complex than those represented by the sharp
antagonism of class division. Moreover, there are differences within the
sector of white-collar workers itself. The action of organizing and of
carrying forth the conflict raises the level of awareness of the working
class, it is able to seize upon what it conceives as the communal interest
in opposition to the efforts of the ruling class to present its particular
interest as the communal interest. In the process of transformation, the
new ruling class develops its conception of the communal interest into its
particular class interest. What we see, then, in the organization of the
working class, and this interplay between individual and communal interest
is the formation and ideological development of two classes into conflict
groups.
Elements of "Working Class-Consciousness ." Implied in this
conflict model of social class for industrial capitalism taken from Marx
is the correlation of degrees of "class-consciousness" to degrees of
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organization. Viewed from the standpoint of Heberle’s social collective
with its various degrees of organization, ranging from non-associational
aspects to formal associational aspects, different members of a "class
carrier hold different degrees of "class-consciousness." The series of
attitude statements employed in the questionnaire will not be able to
differentiate between degrees of consciousness, but will rather offer a
genera l overview of elements of "working class-consciousness." However,
this and other methodological problems will be taken up in the following
chapter. Our current task is to delimit these elements of "working class-
consciousness," in order to provide the basis for the attitudinal section
of the questionnaire. We assume for this study that this is a meaningful
concept in America and that an attitude exists which makes many people
believe and act as if they are middle class.
In the above discussion, the implication is that the working
class must be aware of those in power; and as it develops, itself as a
class. The first element of a working "class-consciousness" becomes
evident, i.e., a class-conscious member of the working class must be able
to think in terms of class divisions. He/she must first have a perspec-
tive that classes exist in society, then believe it, and finally act on
it.
The second element is closely linked to the first. Since class
divisions arise from social relations, often related to property owner-
ship and occupational roles, and since these relations result in the
organization of the capitalist class in the form of the state, the working
class must be conscious of these relationships. The second element
53
demands of a class-conscious member of the working class the belief that
wealth and power are distributed unequally in favor of the upper class.
The third and fourth elements of a working
"class-consciousness"
pertain to organization and collective action. In order for a class to
become a class for itself, it must organize and engage in action toward
class goals. Since the trade union movement is the first form of that
organization, a class-conscious member of the working class must express
general support of that movement. The fourth element of a working "class-
consciousness" requires a willingness on the part of a class-conscious
member to take militant action to win class goals; such as participation
in strikes, and collective bargaining.
Finally, the fifth element of a working "class-consciousness" is
a prognosis for ending the fundamental causes of class division. The
division between capital and labor, between those who rule and those who
obey, may only come to an end when private property has been expropriated
from the dominant class, according to the Marxian model. Therefore, a
class-conscious member of the working class must support the equal redis-
tribution of wealth and power among the population, which can only come
about through expropriation.
The theoretical considerations pertaining to unionism as a class
movement, presented in this and the previous section, have been detailed.
We have explored the fundamental implications of class analysis, offered
a conflict model of social class for industrial capitalism, and defined
five elements of "working class-consciousness." This lengthy discussion
has prepared us to deal with the problem of professors, or what we refer
to in the following section as academic intellectuals. How do academic
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intellectuals fit into this scheme of things? In answer to this question,
prior to bringing this theoretical chapter to a close, „e present an
analysis of the intelligentsia, and relate the concept of academic
intellectual to this general construction.
The Intelligentsia and the
Academic Intellectual
.The Meaning of Intelligentsia for 20th Century Capitalist Society .
One of the consequences of the division of labor, for Marx, is "the possi-
bility, nay the fact, that intellectual and material activity .. .devolve of
different individuals." 30 This division is primary, so much so that Marx
argues at another point, "Division of labour only becomes truly such from
the moment when a division of material and mental labour appears."31 Put
simply, with the appearance of social surplus (surplus value theory), pro-
ductive power is such that all members of society are no longer needed to
produce materially. Certain members, because of their property ownership
,
are able to remove themselves from direct participation in the productive
process, and are thereby freed to develop the "mental means of production."
They are able to impose their thinking upon that of those individuals who
find themselves in a subordinate position. In other words, "The ideas of
the ruling class are in every epoch the ruling ideas." In the strictest
sense of this analysis, no problem arises when, during the period of indus-
trial capitalism, the intellectual is at the same time a capitalist. How-
ever, a definite theoretical problem does come to bear as the capitalist
30
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removes her/himself from the process of mental production, and hires this
function out to individuals of working class origin, as has occurred in
the 20th Century
.
33
From his vantage point in the 19th Century, Marx foresaw this
development taking place. However, in no way could he portray the
dramatic turn of events that was to occur in the 20th Century in terms of
the vast differentiation of roles among the intelligentsia. Remember
earlier Marx’s analysis of the commercial worker. There we find the
commercial worker helping the capitalist to realize surplus value as he
performs partly unpaid labor. In order to meet the demand of the capi-
talist class for these workers, individuals must be educated to perform
the duties of these commercial roles. "The universality of public educa-
tion," writes Marx, "enables capitalists to recruit such labourers from
classes that formally had no access to such trades and were accustomed to
a lower standard of living." At another point, Marx finds the capi-
talist removing her /himself from direct management and supervision of
her/his labour-power. "The capitalist mode of production," he states,
"has brought matters to a point where the work of supervision, entirely
divorced from the ownership of capital, is always readily obtainable. It
has, therefore, come to be useless for the capitalist to perform it him-
35
s.elf," The group of the intelligentsia in the 20th Century is a direct
This statement is not meant to imply that hired mental pro-
ducers arise solely from the working class.
3
^Marx, Capital
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extension of the process described in the above examples. The capitalist,
while retaining control over the means of material and mental production,
may remove himself from direct involvement in the process. But Marx could
go no further, for this process was just beginning in his time. He could
not present in detail the very different and conflicting roles that were
to appear in the intelligentsia.
Two questions arise from this development. First, how does the
concept of the intelligentsia relate to the class analysis offered in the
previous section? Secondly, what impact do the differentiated social
roles of the intelligentsia have upon consciousness? The meaning of the
intelligentsia for 20th Century capitalist society, as well as the various
effects this category has upon the movement of the working class, are
brought to bear in the answers to these questions.
The Intelligentsia and Social Classes . There are four possible
ways to view the intelligentsia relative to an analysis of social classes.
First, the intelligentsia itself may be considered a single social class
based upon its own unique social characteristics. Secondly, the intelli-
gentsia may be seen as a set of roles coincident with membership in a
particular class, as would be the case, for example, if all mental
laborers were capitalists. The third possibility lies in its analysis as
a social stratum comprised of elements from various social classes.
Finally, the members of the intelligentsia may be declassed, i.e., with-
out anchorage in their class of origin as a result of the role they play
as educated people.
The first two possibilities are obviously faulty from the stand-
point of the theoretical considerations thus far, and can be disposed of
57
quickly. The first alternative requires an understanding of the intel-
ligentsia as a social class residing between those of capital and labor.
Since the criteria for such a class, i.e., mental activity, is inconsis-
tent with that of the two major classes, the resulting typology of classes
demands an analysis of cross-membership. If, for example, a member of
the intelligentsia happens to also be a capitalist, he/she would hold
membership in two social classes at the same time.
The second presents a different problem. It is conceivable that
membership in the intelligentsia may be coincident, at least in the main,
with membership in a particular class. This was the case at the time of
M^rx, when the intelligentsia was recruited primarily from the propertied
classes. However, currently this relationship has been tremendously
weakened. As the capitalist removes her/himself from direct involvement
in the process of material production, this phenomenon also becomes
evident in the process of mental production. Furthermore, the demand for
intellectual labor in the 20th Century far exceeds what the capitalist
class itself can satisfy. Rather than a member of the intelligentsia also
being a holder of capital, it becomes the mode for capital to hire this
function out to individuals who originate from the working class as this
class acquires intellectual skills. We reject this premise on the grounds
that it too narrowly defines the relationship between social class and the
intelligentsia for the present situation. The answer to our first ques-
tion concerning this relationship must be found in the proposition that
the intelligentsia is declasse, or in its understanding as a stratum com-
prised of elements from various social classes.
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One of the most well known and widely read theorists In presenting
the Intelligentsia as declasse was Karl Mannheim. Mannheim's analysis Is
an attempt to solve the problem of intellectuals affiliating themselves
with social classes not of their origin. In other words, how is it
possible for members of the intelligentsia who originate from the working
class, to adapt themselves to the bourgeoisie
, or for "bourgeois intellec-
tuals" to affiliate themselves with the working class movement? For
Mannheim, the problem is solved by comprehending the category of mental
laborers and producers as an "unanchored, relatively classless stratum,"
or "to use Alfred Weber’s terminology, the ’socially unattached intel-
ligentsia’ (freischwebende Intelligenz) .
”
36
In support of this conten-
tion, Mannheim argues, on the one hand, that holding the intelligentsia as
only an appendage to one class results in a loss of the "essential quality
of the whole
; while on the other, the intelligentsia cannot be seen as a
single class because of its vast differentiation. However, despite its
differentiation, the intelligentsia possesses "one unifying sociological
bond" in common to the different parts. "Participation in a common educa-
tional heritage," says Mannheim, "progressively tends to suppress dif-
ferences of birth, status, profession, and wealth, and to unite the indi-
37
vidual educated people on the basis of the education they have received."
It is because of this educational heritage that members of the
intelligentsia are exposed to opposing explanations of social reality,
36
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while the person who is not oriented toward the whole through his/her
education, but rather participates directly in the social process of pro-
duction, merely tends to absorb the Weltanschauung of that particular
group and to act exclusively under the influence of the conditions imposed
by the immediate social situation." 38 On the basis of this analysis,
Mannheim argues that members of the intelligentsia are free to choose
their class affiliations, including non-affiliation. "This ability to
attach themselves to classes to which they originally did not belong," he
states, was possible for intellectuals because they could adapt them-
selves to any viewpoint and because they and they alone were in a position
to choose their affiliation, while those who were immediately bound by
class affiliations were only in rare exceptions able to transcend the
39boundaries of their class outlook."
Although Mannheim qualifies his position by saying that "nothing
could be more wrong than to misinterpret this view and maintain that the
class and status ties of the individual disappear completely by virtue of
this," the fact is not changed that this qualification refers primarily
to the class of origin and not current class position, which in this case
40is not a class at all. In other words, members of the intelligentsia
may choose their class affiliations because this group is "relatively
classless" based upon their educational skills and world outlook. The
problem posed by such an analysis for the study of social classes is this:
38
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How far do class divisions extend in society? Are they relegated to the
sphere of production or do they permeate all relations in society?
Mannheim does maintain that class relations and the consciousness
which flows from them do have a predominant bearing upon the actions of
those involved in the productive process, but not for the intelligentsia
who are not productive in the material sense. However, implied in this
perspective are a capitalist class consciousness of its interests, a-
working class consciousness of theirs, and an intelligentsia which chooses
its affiliation between the contending classes on the basis of its educa-
tional skills. Mannheim seems to forget that the working class begins as
a class in itself, whose consciousness is at first subject to the dominant
ideology of the ruling class. If it is possible for one group in society
to choose its affiliation on the basis of its educational skills, it is
also conceivable that the working class, with the introduction of mass
education which would expose its members to opposing views of social
reality, of course with a bourgeois slant, could also become a "relatively
classless stratum" and choose its class affiliations on the basis of a
grand illusion. Educate them and they shall be free. It is our conten-
tion that class relations extend beyond the productive process, and run
deeper than what can be explained away by the mere configuration of ideas.
Having rejected three of the four possibilities, we turn to
Frederick Engels, Marx's friend and co-worker, who long before Mannheim,
in a similar analysis, points the way to a promising avenue of thought.
Since at the time of Marx and Engels the intelligentsia was primarily re-
cruited from the propertied class, they were necessarily interested with
the possibility that these individuals may unify themselves with the
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working class movement, and subsequently provide the theoretical basis
essential for wielding that class into a conscious unit. At one point,
they write, "Just as, therefore, at an earlier period, a section of the
nobility went over to the bourgeoisie, so now a portion of the bourgeoisie
ideologists, who have raised themselves to the level of comprehending
theoretically the historical movement as a whole. In a further exten-
sion of this position, Engels later writes in reference to scientists and
ideologists
,
The people who attend to this belong in their turn to special
spheres in the division of labour and appear to themselves to be
working in an independent field. And to the extent that they form
an independent group within the social division of labour, their
productions, including their errors, react upon the whole develop-
ment of society, even on its economic development. But all the
same they themselves are in turn under the dominating influence of
economic development.^
With this statement, Engels finds that not only do ideas flow from the
social context, as was so firmly established in The German Ideology
,
but
also these ideas react back upon the social world, in the sense that they
direct social activity. As a result, those who produce these ideas
possess a relative degree of independence, both in terms of what they
produce and its purpose. In other words, like Mannheim, Marx and Engels
provide for the unification of "bourgeois ideologists" with the working
class on the basis of "comprehending theoretically the historical movement
as a whole." However, unlike Mannheim, Engels rates members of the intel-
ligentsia in the division of labor. Rather than being a "relatively
41
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classless stratum,” members of the intelligentsia must be seen
their current class position.
in terms of
Toward a Definition of Intelligentsia
. As a precursory definition,
then, we find the intelligentsia to be a stratum of society comprised of
elements from various social classes, the roles of which involve its
members predominantly in the sphere of what is often termed mental
activity. Within the context of this definition, we are able to delimit
capitalist members of the intelligentsia; petite bourgeois members of the
intelligentsia, who by right of birth or as a function of their role have
accumulated capital to the extent that their role as intelligentsia no
longer provides them with their primary source of subsistence; and working
class members of the intelligentsia, who are non-proper tied in the sense
that they cannot gain a livelihood from what they own and must depend upon
their occupational role as a means of subsistence. Moreover, because we
recognize the relative degree of independence the intelligentsia obtains,
this definition allows for any particular section of this stratum, in-
fluenced by its role relative to the working class, to align itself with
the working class movement. Therefore, not only is an understanding of
class composition central to an analysis of the intelligentsia, but also
a grasp of the various roles it presents in mediation between capital and
labor. The more the intelligentsia comes to be composed of working class
elements, the more likely a portion of this stratum will find interests in
common with the more traditional sectors of the working class. The more
the role of a particular section of the intelligentsia conflicts with the
development of the working class as a class for itself, the less likely
members of this section will affiliate with the movement of the working
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class. One theorist, who has taken steps in the direction of compre-
hending the meaning of these differentiated roles for the movement of the
working class, is the Belgian Marxist, Ernest Mandel.
Mandel, in a little known article, divides the intelligentsia
into six general categories based upon their particular role of mediation
.
Although not in complete agreement, we present this classification at
length:
1. The genuine intermediaries between capital and labor in
the process of production, i.e., the secondary officers
of capital: Foremen, timekeepers and other cadre per-
sonnel in the factories, among whose tasks is the main-
tenance, in the interest of capital, of labor discipline
within the factory.
2. The intermediaries between science and technique, or
between technique and production: Laboratory assistants,
scientific researchers, inventors, technologists, planners,
project engineers, draftsmen, etc. In contrast to cate-
gory 1, these layers are no accomplices in the process of
extracting surplus value from the producer. They take
part in the material process of production itself and for
that reason are not exploiters but producers of surplus
value
.
3. The intermediaries between production and realization of
surplus value: advertising managers and offices, market
research institutes, cadres and scientists occupied in
the distribution sector, marketing specialists, etc.
A. The intermediaries between buyers and sellers of the
commodity labor power: above all, these are the trade
union functionaries and, in a wider senae, all function-
aries of the bureaucratized mass organizations of the
labor movement.
5. The intermediaries between capital and labor in the sphere
of the superstructure, the ideological producers (i.e.,
those who are occupied with producing ideology) : a section
of the bourgeois politicians ("public opinion makers")
,
the bourgeois professors of the so-called humanities,
journalists, some artists, etc.
6. The intermediaries between science and the working class,
the theoretical producers, who have not been professionally
incorporated into the ideological production of the ruling
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ideas and are relatively able,
dependency on this production,
of bourgeois relations.^ 3
being free from material
to engage in criticism
This typology contains within it an important factor to be re-
flected upon in answering our question concerning the impact of the dif-
ferentiated social roles of the intelligentsia on the development of class-
consciousness. Mandel figures that categories 1, 3, 4, and 5 "exert a
negative influence upon the developing class consciousness of the pro-
letariat"; while categories 2 and 6 have a potentially positive influence
by supplying the theoretical tools necessary in bringing the working class
to a class for itself, as these elements become politicized and unify them-
selves to that movement. On closer scrutiny, we find the factor, which
separates these two sets of categories, to be whether or not they exercise
Ernest Mandel. "The Leninist Theory of Organization: Its
Relevance for Today," International Socialist Review
,
December, 1970, p.
40. Mandel is the first to admit that these categories do not represent
"a complete analysis." Furthermore, certain refinements are necessary,
especially in category 3. In this category, Mandel combines advertising
managers with their offices. As to what occupational roles Mandel in-
cludes under the term "offices," we simply cannot ascertain. However, an
important point should be clarified. In no way should this term "offices"
include the secretarial and clerical workers. The role differentiation
between these elements and advertising managers is too great to leave much
room for commonality. Because the advertising manager is in a position of
decision-making and exercises authority over his secretarial and clerical
help as a member of the intelligentsia, while these latter elements func-
tion to carry out his decisions and commands, it would appear that secre-
taries and clerks are not actually in the mainstream of the category 3
intelligentsia. As we shall see shortly, category 3 falls among those
which exercise authority over the working class on behalf of the capi-
talist class. Secretaries and clerks seem to be more closely related to
the traditional sectors of the working class as white collar workers,
than to advertising managers who exercise authority, directly and in-
directly, over both.
44
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authority over the working class on behalf of the capitalist class. Cate-
gories 1, 3, 4, and 5 exercise authority over the working class in the
spheres of material and mental production with the purpose of maintaining
and extending the predominant social relations, as well as the ruling
ideas; while categories 2 and 6 do not hold role positions which demand
such exercise of authority. In other words, despite their objective class
position relative to property ownership, certain individuals, as they
reside in particular sections of the intelligentsia, are intervening in
the division of labor on the side of the capitalist class, and as a result,
their roles come into conflict with the working class. Enforcers of
factory discipline, who have supplanted the capitalist in terms of direct
involvement in this role; marketing experts, who define the needs and wants
of the working class to insure realization of surplus value for the capi-
talist; union functionaries, who derive their authority from the existing
relations between management and labor and who have no interest in trans-
cending these relations; politicians and ideologues, who affirm the
dominance of the capitalist class both politically and ideologically, to
offer a few examples, definitely have an adverse effect upon the develop-
ment of the working class as a class for itself. Moreover, from the
opposite standpoint, these elements are also the least likely to hold and
express elements of a working class-consciousness, while categories 2 and
6 are more likely to fuse with the working class both practically and
consciously.^^
^"*One exception to this may be the trade union functionary. It
is clear that trade union leadership must be class-conscious as part of a
working class movement for itself. The questions that must always be asked
concerning trade union leadership are 1) to what degree is the union
bureaucratized, and 2) to what degree have democratic reforms made inroads
upon this bureaucratization?
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Mandel points out that this typology is construct for a "stable"
capitalist society. However, instability immediately brings forth an
anomaly, i.e., the necessity for a "seventh group, which is partially
He argues,
included in the fifth, and partially in the sixth. ”^6
fa11
In classical, stable bourgeois society, teaching as a professionlls into category 5, both because of the unlimited predominance ofb urgeois ideology and because of the generally abstract and ideo-logical character of all professional teaching. With the growingstructure crisis in the neocapitalist high schools and universitieshowever a change in its objective standards takes place. On theone hand, the general crisis of capitalism precipitates a general
crisis in neocapitalist ideology, which is increasingly called intoquestion. On the other hand, teaching serves less as abstract ideo-logical indoctrination and more as the direct technocratic prepara-tion for the future intellectual workers (of categories 2 and 3) tobe incorporated into the process of production. This makes it
possible for the content of such teaching to be increasingly tied
to a regained awareness of individual alienation, as well as to
social criticism in related fields (and even to social criticism in
general)
.
Here we see a reversal in the direction and purpose of professional
teaching in terms of its relationship to the working class. What begins
as education for the propertied class, with its ideological justification
of the status quo
,
becomes mass education for the purpose of supplying the
needed manpower to the more technical positions which arise in the division
of labor. Without a doubt, the professional teacher who also produces
ideology in behalf of the capitalist class is still a reality. However,
as a matter of speculation, it is suggested here that he/she is more likely
to be found in prestigious universities, and removed to a certain degree
from his/her role as a teacher; a condition which is simply not the case
for primary and secondary school teachers, as well as for professors at
46
Mandel
.
International Socialist Review, December, 1970, p. 40.
47
Ibid.
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the junior college, college, and state university levels. This seventh
category, then, provides a framework within which the target group of this
study may be defined and located.
The Problem of the Academic Intellectual
. The term "academic
intellectual" is presented in this study to describe a group of individuals
practicing as one of their roles a teaching function in an academic setting
at the college or university level. This definition qualifies and narrows
the broader concept of "intellectual" to a specific sociological area,
thereby making it comprehensible, on the one hand; while on the other, it
retains the traditional meaning the concept has acquired through common
usage.
The lack of consensus among social scientists around the applica-
tion of "intellectual" threatens to render the concept useless in the
quest for common understanding. Definitions of this concept are as
numerous as those who create them. A few examples will suffice to make
the point. Robert K. Merton defines a group of individuals as intellec-
tuals "in so far as they devote themselves to cultivating and formulating
48knowledge." Roberto Michels states, "Intellectuals are persons possessing
knowledge or in a narrower sense those whose judgment, based on reflection
and knowledge, derives less directly and exclusively from sensory percep-
49
tion than in the case of non-intellectuals." Lastly, Lewis A. Coser sees
intellectuals as "gatekeepers of ideas and fountainheads of ideologies,"
^Robert K. Merton. Social Theory and Social Structure , p. 209.
A9
Roberto Michels. "Intellectuals." Encyclopedia of the Social
Sciences, 1935, Vol. , p. 118.
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but who "tend at the same time to cultivate a critical attitude." 50 in
other words, because of the various qualitative aspects imputed to the
concept "intellectual," as one is not quite sure what is meant, when a
theorist puts it to use. However, despite the disagreement among social
scientists, the concept has acquired a traditional meaning in common usage
j^ich connotes images of those who think, of those who mentally labor in
the creation and manipulation of ideas
. Therefore, if the concept is to
hold any value for sociological inquiry, it must be grounded in a specific
sociological setting, which moves it away from considerations involving
vague qualities like the cultivation of knowledge or a critical attitude,
without destroying traditional interpretation. It is believed that our
definition of the term "academic intellectual" takes steps to accomplish
this task. "Academic" establishes the sociological setting within which
intellectuals as a group are to be studied; while the role of teaching,
which is emphasized in the definition, has long been associated with those
who create and manipulate ideas.
Having defined "academic intellectual," the problem the term
poses for this study is its location in Mand el’s model of the intelligentsia
described above. It is theoretically possible for academic intellectuals
to fall into one of two categories in the model. One portion falls into
Category 5, who as an extension of their professional teaching role also
^Lewis A. Coser. Men of Ideas: A Sociologist’s View , p. x.
For further examples, also see Seymore Martin Lipset, Political Man:
The Social Bases of Politics
,
p. 311; and Ron E. Roberts and Robert M.
Kloss, Between the Balcony and the Barricade: An Introduction to Social
Movements
,
Appendix (in press, 1973).
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produce the ruling ideas on behalf of the capitalist's class. The re-
mainder appear in category 7
,
as a result of their professional incorpor-
ation into the academy, but not for the purpose of creating the dominant
ideology. Seen in the light of Handel’s model, the term "academic intel-
lectual takes on added significance. First, it demands an analysis of
differentiated academic settings. Not all academic settings are alike,
but are differentiated rather on the basis of such criteria as size,
resources, money, and prestige, ranging from the junior college level to
the most prestigious and powerful universities in the country. Secondly,
the term "academic intellectual" requires a determination as to what
degree these individuals remain in their role as teachers. It is entirely
possible for an academic intellectual to become engaged in ideological
production or research to such an extent that his/her role as a teacher
all but disappears. The degree to which these two factors coincide may
have a tremendous bearing upon determining those who are more apt to
affiliate themselves with the movement of the working class. For example,
an academic intellectual residing at a prestigious university engulfed in
research and, of course, research money, may be less likely to unionize
than someone at the junior college or state university level. To unionize
may not be to see one's self as affiliating with working class. It may
simply be a statement of lack of imagination for people who want more
money. So, for example, people may unionize in order not to live like the
working class. However, such a question must be posed for future study,
by offering a comparative analysis of differentiated academic settings.
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On Studying the Labor Organization
of Academic Intellectuals
The large body of theory and extended discussion on concept for-
mation comprising this chapter bring with them numerous possibilities for
research, but an enormous task for any hopeful in presenting a far-ranging
analysis of the labor organization of academic intellectuals. Such an
analysis would require, first, an account of the trends and tendencies
taking place in society. These would include the impact of politicization
or radicalization upon academic intellectuals in their collective response
of unionism; the degree to which bureaucratization has beset the academic
setting; and possibly the effect of equalization relative to the different
levels of the academic setting. Moreover, the response of unionism itself
must be seen from the standpoint of its structure, its constitutive ideas,
its relationship to the trade union movement in general, the influence of
political parties upon its development, the relationship between "class-
consciousness" and organization, etc.
However, such an extensive study lies far beyond the scope of
current research in this area. At this point, we are not aware of the
social characteristics which typify members and non-members of a labor
organization of academic intellectuals. For that matter, we do not even
know whether the simple relationship between organization and class-
consciousness pertains to the academic intellectual, i.e., the relation-
ship between union affiliation and elements of a "working class-conscious-
ness." If no relationship between organization and consciousness exists
for the academic intellectual, then all that we have done in terms of
theoretically grounding the concept of academic intellectual in a conflict
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model of social class for industrial capitalism is called into severe
question. If, however, the relationship pertains, and this hypothetical
assumption can be made at this point, then a multitude of research ques-
tions come to bear from many directions. With this highly limited task
m mind, we proceed to the more practical considerations of this study.
CHAPTER III
METHODOLOGICAL CONSIDERATIONS OF AN
ATTITUDINAL SURVEY
A survey, M writes Julian L. Simon, "gathers data about variables
as they are found in the world."'*' The survey may be used to observe be-
havior, or as it is more often employed, to ask individuals about their
opinions, attitudes, beliefs, interests, their inclinations toward future
behavior, or reasons for their current actions. This attitudinal aspect
of the survey is, of course, more applicable to our present study.
Many social scientists argue in favor of two different types of
survey research based upon the purpose of the investigation. Simon, for
example, distinguishes between "causal analysis surveys" and "descriptive
surveys." The causal analysis survey "aims to learn about relationships,"
while the descriptive survey attempts "to provide true quantitative des-
2
criptions of aspects of a universe of people or things." In a similar
discussion, Herbert Hyman characterizes those surveys concerned with
causal relations as "explanatory." As for descriptive surveys, he states,
"The focus of such an analysis is essentially precise measurement of one
^Julian L. Simon. Basic Research Methods in Social Science :
The Art of Empirical Investigation
,
p. 229.
^Ibid
.
,
pp. 242 and 244.
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or more dependent variables in some defined population or sample of that
population." As a result, descriptive surveys provide the context for
conceptualizing the phenomona at hand, defining the nature of the popu-
lation to be studied, operationalizing these theoretical considerations in
the form of indices or measurements which yield data, and in the end bring
rise to hypotheses for future research/ On the other hand, "causal-
analysis or explanatory surveys seek to lend support to relationships
between variables through the testing of hypotheses.
However, typologies of this sort are entirely too restrictive in
terms of their logical requirements for studying possible relationships
between variables. Both authors mentioned above restrict the investigation
of possible social relations to the formal testing of hypotheses: Simon,
by contending that the study of relationships, causal or not, falls into
the category of "causal-analysis surveys"; Hyman, from the opposite direc-
tion of limiting descriptive surveys to the measurement of dependent
variables with no consideration of their possible relationship to inde-
pendent variables. This perspective artificially thrusts an either/or
condition upon research; either the researcher engages in a fully developed
project which employs the model of hypotheses testing or he/she offers a
more exploratory, descriptive analysis which is limited to less precise
techniques
.
3
Herber t Hyman. Survey Design and Analysis: Principles, Cases
and Procedures , p. 68. Hyman’s emphasis deleted.
Ibid., pp. 68-80.
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With only these two possibilities for research, two negative con-
sequences may obtain: 1) the researcher may utilize a model of hypotheses
testing for a project insufficiently developed because of the lack of time,
resources, adequate instruments of measurement, or simply a dearth of
research in a relatively new area; or 2) the researcher may be forced to
remove important data from his/her project, which may be instrumental in
the formulation of new hypotheses, because the analysis of such data lies
beyond the restrictions of descriptive survey. Whatever the case, the end
result is the discouragement of exploratory research, when such research
falls short of the sophistication necessary for the testing of formal
hypotheses
. But some social scientists are in disagreement with this
either/or condition of research and its negative influences. They instead
offer the framework towards a middle-ground approach to the problem. One
such student of methodology is Adriaan D. de Groot.
In describing the nature of exploratory investigations, de Groot
makes an important distinction between this type of research and the more
formal, scientific approach. He states,
These explorations are distinguished from regular empirical
testing by the fact that they are not conducted to test prestated,
precisely formulated hypotheses. This does not necessarily mean
that there are no hypotheses or theories involved, and particularly
not that the investigatory will not in fact have certain ideas and
viewpoints. What it does mean is that data which have been collected
in an exploratory fashion are neither intended nor suitable to serve
the purpose of strict, scientific, hypotheses testing.-^
As distinguished from descriptive research, de Groot writes, "Characteris -
tically
,
however, exploration-oriented research is expressly directed, from
the start, to the articulation or elaboration of a theory or isolated
5Adriaan D. de Groot. Methodology: Foundation s of Inference
and Research in Behavioral Sciences, pp . 51-52.
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hypothesis. The objective is not so much "fact-finding." nor a survey of
what is on hand, but rather the articulation of expected and newly dis-
coverable relationships that are considered relevant to a given theoretical
or practical purpose." 6 In other words, exploratory research need not be
rigidly limited to description, but may inquire into the nature of rela-
tionships as a step toward more formal, scientific testing of hypotheses.
It is within this logical framework of exploratory study that the methodo-
logical problems of this survey are to be considered.
Several general methodological considerations must be taken into
account. First, the problem of this study must in some way be phrased in
a more formalized statement. Secondly, methodological purposes should not
be allowed to imply a model of strict hypothesis testing. Thus, to
satisfy these requirements of exploratory research, we employ what de
Groot refers to as "hueristically exploited hypothetical viewpoints." In
speaking of the use of statistical techniques in exploratory research, he
argues, "The characteristic feature of this type of processing remains
that a number of hypothetical viewpoints are hueristically exploited in
scanning the material. For purposes of hypothesis construction, particular
attention is then given to those patterns of dependence which have ’worked
out' well in the given material. In other words, these formalized
statements are hypothetical only in the sense that they allow for statis-
tical manipulation, such as tests of significance, for the hueristic pur-
pose of guiding the researcher to possible relationships which suggest the
^Ibid
.
,
p . 307
.
^Ibi d
. ,
p . 53
.
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construction of formal hypotheses in future research; rather, they are
viewpoints in tents of their tentative nature, and are not to be under-
stood as formal, prestated hypotheses.
Because this survey was administered only to academic intellec-
tuals within the California State University system, the formalized state-
ment of the problem, presented below, cannot exceed the confines of this
particular social setting. Inference can only be drawn to the case
studied. However, what is learned in this survey may be utilized in a
future study of a much broader and indepth scope. The heuris tically ex-
ploited hypothetical viewpoints of this study appear as follows:
1. Academic intellectuals, who are differentiated in terms
of their membership or non-membership in the United
Professors of California (UPC), are also differentiated
in their expression of elements of a working class-
consciousness
.
2. Members of UPC express elements of a working "class-
consciousness" on the whole to a greater extent than
non-members, as defined elsewhere in the body of this
paper
.
3. Members and non-members of UPC are each characterized
as a group by two different sets of background variables,
academic discipline and political-religious affiliation
(occupational and non-occupational)
.
The collection of data in support or rejection of these hypo-
thetical viewpoints necessitated, in the course of the study, a ques-
tionnaire comprised of two major sections. The first section was designed
to provide data for statement (3) concerning background variables. These
variables were delimited, and then phrased in the form of background
information questions during the process of questionnaire construction.
The second section served as the primary source of data for statements
(1) and (2). Here the five elements of working "class-consciousness,"
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offered in our theoretical discussion, were "operationalized" in a series
of attitude statements. Let us now turn to a more detailed description of
this development of the questionnaire.
Constructing the Questionnaire
The Background Variables
. In constructing the first part of the
questionnaire, background variables were divided into two general cate-
gories: occupational factors, and non-occupational factors. Occupational
factors were defined as those variables pertaining strictly to the role of
academic intellectual, which may have a bearing upon an individual's
willingness to affiliate her /himself with a labor organization. Included
in these occupational factors were such variables as department of instruc-
tion, highest degree held, years of teaching, professorial rank, and mem-
bership in faculty organizations.
Non-occupational factors were defined as those variables possibly
influencing an individual's willingness to affiliate her /himself with a
labor organization, which lie outside his/her role as an academic intellec-
tual, and which may have a bearing upon her/him prior to the assumption of
his/her teaching function in an academic setting. By the very nature of
this category, the variables contained within were to cover a far greater
spectrum of the individual's life. Variables concerning demographic
factors of age and sex; ideological factors (political and religious
affiliation); factors of early family influence (occupation of father,
occupation of mother, and trade union affiliation of parents); factors of
current family influence (marital status, occupation of spouse, and tiade
union affiliation of respondent or spouse); and finally, the factor of
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financial independence from the role of academic intellectual were incor-
porated
.
The variables within these two categories were presented to the
respondent in the form of background information questions. These ques-
tions, as they appeared in the questionnaire, may be found in Appendix B.
The Applicat ion of the Likert Technique in Developing a Series
Attitude Statements
. The attitudinal section of the questionnaire was
patterned after the Likert technique, which consists of a series of propo-
sitions, each followed by a five-point continuum from "strongly agree"
through "strongly disagree." Prior to pre-testing, 58 attitude statements
were written, 32 favorable and 26 unfavorable, corresponding to the five
elements of working "class-consciousness" presented in the theoretical
discussion. The statements, as they appeared in the pre-test ques-
tionnaire, may be found in Appendix A.
,
The pre-test consisted of a stratified random sample, of 90
members and 90 non-members of UPC at California State University,
Sacramento. The campus directory was used as a sampling frame, with all
administrative, departmental, and library staff removed. Only those pre-
viously identified as academic intellectuals, based upon full-time academic
g
in a teaching capacity in the strict sense of the term, were considered.
Of these 180 questionnaires, 120 were returned, 73 of which were from
members of UPC. No follow-up was attempted.
O
At the time of the study, certain library personnel as members
of UPC were demanding from the California State University and Colleges
System recognition on an equal basis with faculty. To avoid confusion,
these individuals were not included in our sample. The definition of
academic intellectual was interpreted in its strictest sense as explained
in Chapter 2.
79
Each question was scored on a five-point basis. For positive
statements, the highest score of five was assigned to "strongly agree" and
the lowest score of one to "strongly disagree." For negative statements,
the scoring was reversed. Based upon raw scores, the questionnaires were
divided into two groups. The top 25 percent (fourth quartile) of the
respondents were entered in the high group, and the bottom 25 percent
(first quartile) placed in the low group. These two groups underwent item
analysis utilizing the t-test for the difference of means as described by
Allen L. Edwards. On the basis of these tests, all statements, which
failed to adequately discriminate between the two groups, were removed.
As a result of this pre-test, 20 attitude statements were re-
tained, comprised of an equal number of favorable and unfavorable state-
ments. These statements were randomly located on the final questionnaire.
They may be found in the attitudinal section of the questionnaire (see
Appendix B)
.
Before turning to a description of our sample, a final note is
in order. This series of attitude statements patterned after the Likert
technique as it appears in this questionnaire does not, as yet, constitute
a working "class-consciousness" scale. It is necessary to employ tech-
niques of scaleogram analysis in order to determine its adequacy. This
may be done at a future date on the basis of this exploratory survey.
However, it may be wise at that time to reconsider some of the attitude
statements and reject others, both in terms of logical consistency and
the data obtained in this survey.
9
See Allen L. Edwards, Techniques of Attitude Scale Construction ,
pp. 149-156.
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Selecting the Sample
The questionnaire was administered through the intercampus and
intra-campus mail service to 7392 full-time faculty within the California
State University and Colleges system during the Fall semester of 1974.
Follow-up questionnaires were sent in the Fall semester of 1974 to those
who had failed to return their original questionnaire. The various campus
directories and UPC membership lists were again used as a sampling re-
source with the deletions described above. The 180 names used in the pre-
test of the questionnaire were also removed.
Since members of UPC had a higher return rate in the pre-test
than non-members, the stratified random sample used in the pre-test was
rejected in favor of a simple random sample. It was hoped that the
sampling method would offer a more even return between members and non-
members of UPC than would a stratified random sample. Of the 7392 ques-
tionnaire recipients, 2660, or 35.7 percent, weremembers of UPC. This
figure falls just short of the roughly 40 percent of the CSUC employees
represented by UPC during the Fall of 1974.
The 7392 mailed questionnaires generated 3610 returns, a rate of
about 48.5 percent. However, it was necessary to delete 347 of these
returns as a result of insufficient information. This left a total sample
of 3263 cases, with approximately 1631, or 50 percent, returned from
members of UPC.
81
Procedural Bias
Although the investigator attempted to be totally objective, any
procedure is subject to unintentional bias. The following may have affec-
ted the response rate and actual responses:
1* The primary purpose of the nineteen CSUC campus system is
teaching rather than research, which is the charge to the nine campus UC
system. Consequently, the type of faculty self
-selecting themselves into
the CSUC system may be non-representative of faculty members in general.
2. The researcher at the time of the survey was a member of the
CSUC faculty. This fact was made known to those receiving the survey and
as a peer may have elicited a different response rate or type of response
than an external individual asking the same questions. Further, the inves-
tigator was personally known by some individuals and, although no face-to-
face contact was attempted, some individuals may have felt more positively
or negatively towards the survey because of the individual or her position.
3. The economic influence of the high unemployment rate in
California and the country during the year 197 A may have been an impetus
toward the union movement in general, especially since established trade
unions were gaining major benefits for their members during a time of low
economic growth for other trades and professions. Further, the avail-
ability of PhD’s in the early 70’
s
in all but a few specialized fields,
made it easy for administrators and faculty members charged with hiring
responsibilities to be more selective and less willing to tolerate non-
traditional ideas and actions. Those hired in the 60 s came into the
system when growth was at a maximum, and the main critericnwas the educa-
tional attainment of various degrees regardless of ideology.
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4. Being a state college and university system may also skew the
sample in that the types of individuals self-selecting into the system may
be more concerned with fringe benefits and other securities traditionally
offered to state employees. Further, a new Democratic governor had just
taken office and was perceived as having a positive view of higher educa-
tion and sympathy toward labor movements. This attitude in government may
have had an impact on state employees.
5. Whether faculty members have tenure or are on a tenure track
was not a variable considered. This factor might have influenced an indi-
vidual's reluctance or propensity to answer the questions, with or without
reservation.
6. The technique employed was a Likert-type scale that was con-
structed much like the Minnesota Scale of General Adjustment and Morale .
It was pretested and adjusted to be more meaningful by eliminating those
questions that were answered by the stratified sample on the Sacramento
campus. Thus the investigator generalized that those responses would be
similarly analogous on the other 18 campuses. This may have led to bias
in the procedure. Also, the length of the questions was designed to be
non-burdensome and yet indicate a sincere desire for accurate data; whether
this was accomplished is unknown as no post-test or follow up was
initiated
The technique was sociometic but may lack the refinement
necessary to con-
struct an attitude scale.
CHAPTER TV
THE FINDINGS
Introduc t ion
In the course of statistical analysis, the three hypothetical
viewpoints presented in the previous chapter demanded two general
approaches to the manipulation of the data. First, an examination of the
possible relationship between union affiliation and the extent to which
academic intellectuals express elements of a "working class-consciousness"
was necessary to lend support or reject hypothetical viewpoints (1) and
(2). To facilitate such an inquiry, a test of significance for the dif-
ference of mean attitude scores for each category of union affiliation,
membership and non-membership in UPC, was employed.
^
Since a strict interpretation of the t-test requires at least
one of the two variables to be at the interval level of measurement., its
application to the data generated by a series of attitude statements
patterned after the Likert technique, which offers, at best, ordinal level
data, may appear to some as a violation of one of the basic assumptions of
this test of significance. However, as Sanford Labovitz argues, such a
violation may advance research, rather than call it. into question.
Labovitz contends that ordina] level, data may be treated as interval level
without significantly altering the final outcome, especially if the
scoring system employed is linear, as is the case with the 1-5 system used
in this study. Through a series of examples, he. shows "that no matter
what is the 'true' scoring system, confidence can be placed in the assign-
ment of numbers. This is especially true if the assignment is linear,
even though we have no knowledge of the differences between rank^' (p. 156).
Research is advanced by preventing the waste of information extant to the
use of ] ess powerful ordinal or non-parametric techniques. Sanfoid
Labovitz. "Some Observations on Measurement and Statistics," Social
Forces, December 1967, pp. 151-160.
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The second approach was designed to be more exploratory in nature.
In actuality, the third hypothetical viewpoint, which assumes that members
nd non members of UPC are each, as a group, characterized by two dif-
ferent sets of background variables, offered itself as a summary statement
for a series of assumptions concerning the relationship of each variable to
union affiliation. No single test of significance was appropriate for its
retention or rejection. Rather, each background variable was to be ex-
plored relative to union affiliation in an attempt to discover on which of
the variables members and non-members differ. The descriptive technique of
a comparison of percentage data was applied, as well as the measure of
association, "lambda" (1) with a proportional-reduction-in-error inter-
. . 2pretation.
A measure of association can be said to allow for a "propor-
tional-in-error interpretation" if it measures the proportion by which the
error of estimation is reduced with the displacement of a random device of
estimation in favor of a predictive device. Herbert L. Costner offers
four rules for determining this condition. In order to be interpreted in
proportional-reduction-in-error terms, a measure must have the following
characteristics
:
a) A rule for estimating some ’characteristic' of a 'dependent'
variable from a characteristic of an 'independent' variable...
b) A rule for estimating the same 'characteristic' of the same
'dependent' variable without knowledge of the 'independent' variable...
c) A definition of what constitutes 'error' and how 'error' shall
be measured . .
.
d) A definition of the measure of association that takes the form
Proportional
reduction in = Error by ru le (b) - Error by rule (a) . .
.
error measure Error by rule (b)
(Herbert L. Costner. "Criteria for Measures of Association," American
Sociological Review
,
June 1965, p. 344.) In other words, a measure of
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The results of these two general approaches to the analysis of
the data appear below.
Union Affiliation
Upon collection of the data, each questionnaire was scored in
accordance with the list of codes reproduced in Appendix C. The same
scoring system, as in the pre-test, was used in the attitudinal section of
the questionnaire.
The sample was divided into the two nominal level categories of
members and non—members in UPC. Raw attitude scores for members in UPC
ranged from 62 to 95, while the scores for non-members spread from 30 to
93. A mean attitude score was computed for each of the nominal level cate-
gories, and a t-test of significance for the difference of means was cal-
3
culated. The results are summarized in Table 2.
association may suggest a proportional-reduction- in-error interpretation
if it measures in proportional terms the degree to which error is reduced
as the basis of estimation shifts from rule (b) to rule (a); i.e., the
degree to which prediction on one variable is improved based on knowledge
of a particular 'independent' variable.
3
Since the assumption of homoscendasticity
,
or equal variance in
our sample groups, was highly questionable, a separate variance estimate
rather than a pooled variance estimate was used in the computation of _t
.
A significant F-value of 2.17 was calculated, giving strong indication
that the variances were not equal. However, this separate variance es-
timate produced exactly the same results as the pooled variance estimate;
i.e., a critical ratio (t) of 45.3.
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TABLE 2
TEST OF SIGNIFICANCE FOR DIFFERENCE
OF MEAN ATTITUDE SCORES OF MEMBERS
AND NON
-MEMBERS OF UPC
Union
Affiliation
Mean
Score
Standard
Deviation
Cri tical
Ratio (t)
Significance
Level (two-tail)
Member, UPC
(N=1631)
79.90 8.75
Non-member
,
UPC
(N=1632)
62.42 12.90
45.3 .001
df=326l Ho: X
X
=X
2
According to Heath and Downie, "t" is the appropriate statistical test to
employ despite, the large sample size; however, had a "Z" been employed,
the results would have been the same as "tM goes to "Z" at 40+ df.
A critical ratio (t) of 45.3 allows for the rejection of the null
hypothesis of no difference (Ho: X^=X
2
) at the .001 level of significance
for a two-tail test. This, of course, lends considerable support to our
contentions that 1) members and non-members of UPC differ significantly in
their expression of elements of a working "class-consciousness," and 2)
members of UPC, on the whole, express these attitudes to a greater extent
than do non-members. In other words, our sample exhibits a positive rela-
t ionship between labor organization and a set of attitudes we refer to as
"working class-consciousness .
"
From the perspective of class movements, this relationship is
fundamental to future research in this area. However, it is minimal from
the standpoint that our measurement of these attitudes relative to union
affiliation is lacking in both power and dynamics to get at a complete
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analysis. In Chapter II, we deduced from Marx and Heberle a correlation
between degrees of organization and degrees of consciousness. The instru-
ment used to generate the attitudinal data for this study is simply unable
to discriminate between specific degrees of consciousness. The develop-
ment of such a tool will have to wait for future refinement. Moreover,
implied in this correlation of organization and consciousness is a dynamic
relationship between consciousness and action. No attitude scale, because
it is designed to freeze a moment in time to discover some basic depen-
dency between variables, is adequate for the analysis of dialectical
motion of this type. It would seem that the best techniques for under-
standing this consciousness-action relationship remain historical and
direct observation. However, what we have found here is fundamental as a
guide, a first indication that a class movement analysis may be validly
applied to the unionization of academic intellectuals. Despite the in-
ability of this study to appreciate the full richness of the correlation
between degrees of organization and degrees of consciousness, our sample
does display one of the primary aspects of this correlation, i.e., those
who are unionized express attitudes, referred to as "working class-
consciousness," on a higher order than those who are not.
The Impact of Non-Occupational
Factors on Union Affiliation
Age and Union Affiliation . The sample was divided into younger
and older age categories. The mid-point of separation was set at 44.5
years. Of those in the younger age category, 56.8 percent were members of
UPC, while only 36.4 percent of the older category were union members. A
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lambda" coefficient of .182 was calculated. The data is summarized in
Table 3.
TABLE 3
PERCENT UPC AND NON-UPC BY TWO
CATEGORIES OF AGE
Age % UPC % Non-UPC
Younger, Under 30-44 56.8 43.2
(N=2169) (1233) (936)
Older, 45+-60+ 36.4 63.3
(N-1094) (398) (696)
Two pecularities of these findings urged us to investigate
further. First, the 56.8 percent of the younger category, who were found
to be members of UPC, appeared to be a slightly depressed figure when com-
pared with the 63.6 percent of the older category who were non-UPC. This
suggested some inconsistency in the younger category.
Secondly, the "lambda" coefficient of .182 simply did not measure
up to the expectations based on previous research. Both Stephen Cole in
4
his study of the United Federation of Teachers in New York, and Gerald Dea
Morris in his study of secondary teachers in Sacramento,^ found a fairly
strong relationship of age to degree of militancy, i.e., younger teachers
^Stephen Cole. The Unionization of Teachers: A Case Study of
the UFT
,
pp. 91-93.
^Gerald Dea Morris. An Investigation of the Social Character-
istics of Militant Teachers, pp. 41-42.
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tended to be more militant. Assuming that this militancy among younger
individuals is translated into union membership, we would expect a stronger
relationship of age to union affiliation than indicated by the "lambda"
coefficient
.
The data were returned to the original categories of age aa pre-
sented in the questionnaire (Table 4). A second computation of the "lambda"
coefficient resulted in a reduction in error by .247.
TABLE 4
PERCENT UPC AND NON-UPC BY EIGHT
CATEGORIES OF AGE
Age % UPC % Non-UPC
Under 30 27.3 72.7
30-34 55.2 44.8
35-39 59.4 40.6
40-44 65.6 34.4
45-49 38.9 61.1
50-54 36.4 63.6
55-59 50.0 50.0
60 & Over 00.0 100.0
The cause of this discrepancy between the two values of "lambda"
can be found in the under 30 category. The two-category presentation of
the data is based on the assumption of direct relationship between age and
union affiliation, i.e., those in the younger category are more likely to
be members of UPC. But just the opposite is the case in the under 30
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group, with 72.7 percent falling into the non-UPC category. Because
'lambda" is not dependent upon the shape of the relationship explored, it
indicates a greater improvement in prediction when this knowledge is
allowed to come forth with the eight-category presentation of the data,
than when it is suppressed within the context of the more general two-
category approach. In other words, our sample suggests that those in the
younger category are more likely to be members of UPC than those in the
older category, except for those under 30 where the opposite holds true.
Before beginning to engage in speculation concerning the various
structural explanations for this finding, it might be wise to consider
sampling error as a possible factor. A disproportionate number of those
under 30 in the non-UPC category were Protestants. As we will see when
taking up the religious factor, this Protestantism may have had some in-
fluence in their non-membership in UPC. In future research, a more repre-
sentative selection of those under 30 may result in a more direct relation-
ship between age and union affiliation than was received in this sample.
Sex and Union Affiliation . In the sample, about 51.2 percent of
the men and 45.2 percent of the women were members of UPC; a difference of
only six percentage points. A "lambda" coefficient of .038 was computed
from the frequency data summarized in Table 5.
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TABLE 5
PERCENT UPC AND NON
-UPC BY SEX
Sex % UPC % Non-UPC
Male 51.2 48.8
Female 45.2 54.8
X=.038
A 3.8 percent improvement in prediction over random selection
the introduction of the sexual factor offers virtually no evidence to
support the existence of a relationship between sex and union affiliation.
Early Family Influence and Union Affiliation . If the data con-
cerning sex provide little evidence of relationship to union affiliation,
then that pertaining to such factors of early family influence as type of
father's occupation, mother's occupation, and trade union affiliation of
parents indicate no association at all to union affiliation of respondent.
The sample was divided into two types of father ' s , occupation,
white collar and blue collar. ^ Membership and non-membership in UPC was
almost evenly distributed among those classified according to each type of
^In coding the questionnaire, the major occupational classifica-
tions of the U.S. Census were used for both occupation of father and
occupation of mother, with the addition of two further categories, ’’house-
wife" and "military." These were then divided into white collar and blue
collar occupations as follows:
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father’s occupation, yielding a "lambda" coefficient of .000, which in-
dicated no relationship. The data appear in Table 6.
TABLE 6
PERCENT UPC AND NON-UPC BY FATHER'S
OCCUPATIONAL TYPE
Father's Occupation % UPC % Non-UPC
White Collar 50.5 49.5
Blue Collar 50.9 49.1
A=.000
The data pertaining to mother's occupation were classified in the
same manner. Those respondents listing their mother's occupation as "house-
wife" were removed from the sample for this particular comparison. Of
those whose mother held a white collar occupation, 57.1 percent were
WHITE COLLAR
Professional, Technical &
Kindred Workers
Managers, Officials, &
Proprieters
Clerical & Kindred Workers
Sales Workers
BLUE COLLAR
Farmers & Farm Managers
Craftsmen, Foremen, & Kindred
Workers
Operatives & Kindred Workers
Private Household Workers
Service Workers, Exec. Private
Household
Farm Laborers & Foremen
Laborers
,
Exc . Farm & Mine
Military
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members of UPC, while 55.6 of those, whose mother held a blue collar
occupation, were non-UPC. No compelling evidence for a relationship be-
tween type of mother's occupation and union affiliation is provided in a
'lambda" coefficient of
.034, as computed from Table 7.
TABLE 7
PERCENT UPC AND NON-UPC BY MOTHER'S
OCCUPATIONAL TYPE
Mother's Occupation % UPC % Non-UPC
White Collar 57.1 42.9
Blue Collar 44.4 55.6
X=.034
Because of such a small number of respondents recording their
mother's occupation as one classified in the blue collar category, the
possibility of error in our results was increased. To reduce this possi-
bility, the sample was divided more generally into those respondents
listing their mother's occupation as simply "housewife." This resulted in
a slight improvement in prediction. However, a "lambda" coefficient of
.091, calculated from the frequency data in Table 8, fails to offer strong
indication of relationship.
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TABLE 8
PERCENT UPC AND NON-UPC BY
MOTHER'S EMPLOYMENT
Mother's Employment % UPC % Non-UPC
Employed Outside Home 55.4 44.6
Housewife 45.6 54.4
X=. 091
Finally, when questioned as to the membership of either parent in
a trade union, 50.0 percent of those answering in the affirmative were
members of UPC, while 49.5 percent answering negatively were non-UPC. The
resulting "lambda” coefficient of .000 indicates no relationship.
TABLE 9
PERCENT UPC AND NON-UPC BY TRADE UNION
AFFILIATION OF FATHER AND/OR MOTHER
Trade Union Affiliation
of Parents % UPC % Non-UPC
Yes 50.0 50.0
No 50.5 49.5
X s*. 000
These findings run contrary to previously held expectations.
Cole, in his New York study, found that teachers coining from "lower class
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families" were "much more likely to have positive attitudes toward
unions." 7 Translating this into our present study, it would seem reason-
able to assume that an individual raised in a family in which at least one
of the parents held a position in the blue collar sector, where unionism
has historically been more prevalent, would be more inclined to join a
trade union than a person whose parents were located in the white collar
sector. In a similar fashion, we would expect it to be more likely that
union members originate from families in which there was some incidence of
unionism on the part of the parents. However, according to the above
results, our sample fails to support these expectations when applied to
academic intellectuals.
Certain factors of equalization appear to be overcoming the impact
of early socialization concerning unionism. The injection of positive or
negative attitudes towai'd unionism during a professor's early life seems
to be having no effect upon the person's willingness to join a trade union
in later life.
This finding concurs with the Morris study of secondary school
teachers in Sacramento. Morris found no relationship between the occupa-
tion of the respondents' parents in terms of white collar and blue collar
categories, and degree of militancy.
8
He explained this finding by arguing
that the Cole study was done in New York, where the union movement
has
7
Cole. The Unionization of Teachers: A Case S tudy
^he_in-l
,
p. 84
.
8
Mor r i s . An Investigation of the Social Characteristics
of
Militant Teachers, p. 49.
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traditionally been strong, while his study was done in Sacramento, which
"is not generally conceived of as a stronghold of unionism."9
However, this explanation is inadequate for our case. Professors
who teach within the California State University and Colleges system are
not usually born and raised in California. They originate from all parts
of the country, as evidenced by the results of national recruiting and
hiring, as well as institutions from which degrees are received. As a
result, California's lack of strong union tradition does not influence the
early socialization of professors who did not grow up in that state.
In the search for possible factors of equalization, one promising
direction may be an investigation of the historical setting. The first
sample of the Cole study was taken in June 1962, which marks the early
beginnings of the politicization that has swept the country for what is
more than a decade. Since then, a radicalization has affected many sectors
of the population, including oppressed national and ethnic minorities,
students, and women. The movements formed by these sectors of the popula-
tion, which have organized around what they perceive as their particular
forms of oppression, have further politicized the society and spread the
radicalization. As we illustrated in the introduction of this study, this
was also the period in which the two major teachers organizations in the
country reversed their no-strike policies, the AFT saw its greatest in-
crease in new membership, strike activity rose to its highest level in the
history of teacher unionism, and the movement extended into the ranks of
college and university professors. Thus, possible explanations for the
9
Ibid.
,
p. 50.
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failure of early family socialization to have a significant impact upon a
professor's willingness to unionize may be found in future historical
investigation into the general economic conditions of the period; the work
conditions in the academic setting; and the influence of the heightened
political atmosphere, resulting from the various movements of the 1960's
and 1970' s, upon the unionization of academic intellectuals.
Current Family Influence and Union Affiliation . The sample was
divided into a "married" category and a residual category of "non-married
including those who were single, divorced, or widowed at the time of the
survey. Roughly 49.6 percent of those in the married category and 51.6
percent of those in the non-married category were members of UPC. A
"lambda" coefficient of .013 was computed from the data summarized in
Table 10, offering little evidence in support of a relationship between
marital status and union affiliation.
TABLE 10
PERCENT UPC AND NON-UPC BY TWO CATEGORIES
OF MARITAL STATUS
Marital Status % UPC % Non-UPC
Married 49.6
Non-married 51.6
50.4
48.4
Two other variables of current family influence were not statis-
tically analyzed for technical redsons. First, occupation of spouse was
deferred to future manipulation of the data. Information as to the sex of
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the respondent was deemed necessary for a meaningful interpretation. If
the respondent was male, the fact that his wife was employed may have a
bearing on his willingness to unionize. The opposite may also be impor-
tant. Since this study is an exploratory one, in which control techniques
have not as yet been applied to other variables, it was felt that analysis
would be more appropriate at a future date.
The data concerning the second variable, trade union affiliation
of the respondent or spouse, also presented difficulty in interpretation.
As a result of a poorly worded question, the responses were too vague for
a clear understanding. Those sampled were asked whether or not they or
their spouses had ever been members of a trade union. It could not be
ascertained from an affirmative, answer whether a member of UPC meant he/
she had been a member of a trade union other than UPC, or as a member of
UPC. A similar problem existed for other possible answers. Whether or not
the respondent considered UPC a trade union has a bearing on how the data
are interpreted. It was felt best not to analyze data for which there is
no clear meaning.
Financial Independence from Teach ing Role and Union Affillation.
Those participating in the survey were asked to give a "yes or no"
response to the following statement: "Since teaching is only supplemen-
tary to ray yearly income, I could quit work tomorrow and still meet my
financial obligations." This statement was designed to separate those
professors dependent upon their occupational role as a means of subsistence
from those who are not. Respondents answering "no" to the statement were
operationally defined as working class members of the intelligentsia,
which we described in Chapter II as "non-propertied in the sense that they
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cannot gain a livelihood from what they own and must be dependent upon
their occupational role as a means of subsistence." Because of the
crudity of the method, the "yes" respondents could not be as accurately
classified. For some unspecified reason (be it property ownership, a
working spouse, or whatever), these individuals did not feel bound to
their occupational role.
Of the professors willing to respond to the statement, 96.1 per-
cent answered in the negative, and were operationally defined as working
class. Although the possibility of error is great when employing an
instrument as unrefined as this to measure class position, such an over-
whelming proportion of negative answers compels us to conclude that a vast
majority of those sampled were both non-propertied
,
in the terms described
above, and dependent upon their occupational role as a means of livelihood.
Earlier, we assumed a process whereby members of the capitalist class
remove themselves from direct involvement in mental production, and hire
this function out to individuals of working class origin. That such a
large number of respondents were financially dependent upon their occupa-
tional role is illustrative of the extent to which this process has
affected academic intellectuals as a portion of the intelligentsia.
Statement responses were not compared to categories of union
affiliation because such a comparison is simply a poor measure of the
impact of financial independence. To illustrate our point, we turn to the
case of the more likely relationship, that of financial dependency upon the
teaching role to membership in UPC. Because of the tremendous number of
negative responses, the existence of such a relationship could be documented
only if a powerful majority of professors in the general population were
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already unionized. If this condition did not pertain, as would be the
case when attempts to unionize the campus were in their early stages, an
investigation into this possible relationship would inevitably show no
relationship, regardless of the influence of financial dependence. In
other words, the statistical support for such a relationship depends more
upon the success of the union movement to spread than upon the effect of
the variable being investigated. As a result, it may be more promising in
the future to compare this variable to the data generated by attitude
statements, which are not as directly dependent upon the organizational
growth of unionism.
Ideological Factors and Union Affiliation
. Political affiliation
and religious affiliation are the most favorable of all the non-occupational
factors, in terms of their influence upon a professor's willingness to join
^ lsbor organization of academic intellectuals. The data concerning these
two variables lend by far the strongest support for association to union
affiliation of those discussed to this point.
The respondents were asked to state their political affiliation
in terms of the following categories of party preference: Democrat,
Republican, Peace and Freedom, American Independent, or "other." The
"other" category encompassed for the most part independents, who were not
affiliated to any particular political party. Regarding those associating
themselves with the two major political parties, 61.0 percent of the
Democrats were members of UPC, while 80.0 percent of the Republicans were
non-UPC. Although the data remain inconclusive for Peace and Freedom and
American Independent supporters due to the small number of respondents ven-
turing beyond the confines of the predominant political parties, a similar
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trend may be sketched. As for the "other" category, a majority, 55.6 per
cent, were non-UPC. A "lambda" coefficient of .312 was calculated for
these five categories of political affiliation, indicating a 31.2 percent
improvement in prediction. The data are summarized in Table 11.
TABLE 11
PERCENT UPC AND NON-UPC BY
POLITICAL AFFILIATION
Political Affiliation % UPC % Non-UPC
Democrat 61.0 39.0
Republican 20.0 80.0
Peace and Freedom 100.0 00.0
American Independent 00.0 100.0
Other 44.4 55.6
These findings fit well with the previously held expectations.
Because organized labor has long been part of the majority coalition within
the Democratic Party, certain pro-union positions have been adopted. We
would expect, then, for Democrats to hold pro-union attitudes, and be more
willing to unionize than Republicans. This is borne out by the data. A
similar line of reasoning is also supported for Peace and Freedom and
American Independent Party supporters. Since the Peace and Freedom Party
is a left splinter group from the Democratic Party, we would expect pro-
union positions to be carried over into the new formation. On the other
hand, the American Independent Party, which began with the Wallace campaign
of 1968 and is currently led by a John Birch oriented faction which gained
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control in 1972 following an unsuccessful assassination attempt on Wallace,
was again used for religious affiliation. Respondents were asked to desig-
nate their religion from the following categories: Protestant, Catholic,
Jewish, other, or Atheist. The general breakdown of the data for the
total sample revealed a large number of professors who either located
themselves in the "other’ category or openly claimed to be atheistic. Of
those willing to answer the question, 15.7 percent were atheists, while
29.4 percent fell into the "other" category (2/3 of which specified
"agnostic," "no religious affiliation," "none," or something similar). In
other words, 45.1 percent, or nearly half of the total sample, were found
outside the major organized religious groupings of Protestant, Catholic,
or Jewish.
In terms of union affiliation, 68.3 percent of the Protestants
and 62.5 percent of the Catholics were non-UPC. On the opposite hand, 55.6
percent of those in the "other" category, 75.0 percent of those in the
Judaic religion, and 83.3 percent of the atheists were members of the
union. The data outlined in Table 12 resulted in a "lambda" coefficient
of .329.
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TABLE 12
PERCENT UPC AND NON-UPC BY FIVE CATEGORIES
OF RELIGIOUS AFFILIATION
Religious Affiliation % UPC % Non-UPC
Protestant 31.7 68.3
Catholic 37.5 62.5
Jewish 75.0 25.0
Other 55 .
6
44.4
Atheist 83.3 16.7
These differences in union affiliation may be a function of
economic and political attitudes characteristic of each grouping.
Although little exploration has been done into the political
behavior of atheists in this country, some work exists for the French
electorate, where unlike the United States, anticlerical ideas have tra-
ditionally been strong, and where broad-based support for "leftist" parties
is part of the political process. In a 1969 study, Vincent E. McHale
found that 59 percent of those "without religion" were supporters of the
Communist Party, while another 23 percent backed the "non- Communist left."
This was opposed, on the other extreme, by the 88 percent of the "prac-
ticing Catholics," highest on the religiosity continuum, who supported the
Gaulists and the "centre Democrats."^ These findings concur with earlier
10
Vincent E. McHale. "Religion and Electoral Politics in France:
Some Recent Observations," Canadian Journa l of Political Science , Sept.
1969, p. 300.
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data compiled by Seymour Martin Lipset on the 1956 French electorate. Of
those with "no religion," 49 percent were Communist, 30 percent were
Socialist, and 8 percent were radical. 11 Although the condition is some-
what different in the United States, it is not surprising that in our
sample atheists were the most likely group to unionize. Nor does it come
as a shock that a majority of those in the "other" category, which is com-
prised mostly of agnostics and individuals of no religious affiliation,
were members of UPC. It would seem that the lack of religion, or at least
its practice, has some influence in allowing for liberal and radical ideas
to take root.
On the other hand, Christians, who by the force of their number
represent the predominant mainstream of religious thought in the United
States, appear to be on the opposite extreme. Gerhard Lenski
,
in his
study on religion, found Protestants to be the least likely group to support
nationalization of major industries. Although Lenski found Catholics to be
more supportive of the program and goals of their union, their attitudes
toward government involvement and nationalization of industries were very
12
similar to those of the Protestants. Thus, in our sample, Protestants
were the least likely group to be unionized, while Catholics were a close
second on this account.
However, Jews present a special problem. We would expect that as
elements in one of the major religious groupings, these individuals would
11
Seymour Martin Lipset. Political Man: The Social Bases of
Politics
,
p. 258.
12
Gerhard Lenski . The Religious Factor: A Sociologist's
Inquiry
,
pp. 98-101 and 149-157.
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be less likely to be members of UPC than those outside the main of religious
life in the United States; those located in the "other" category, or those
who openly claimed to be atheists. This is the case when Jews are com-
pared to atheists, but not true when compared to the "other" category.
The Lenski study, which found Jews to be the most likely religious group
to charge the government with doing too little and to favor nationalization
of industries, despite their "affinity for certain classical capitalistic
13patterns of thought," offers a possible explanation. According to
Lenski, Jews have not won social recognition or acceptance on a level com-
parable with their accomplishments in the economic realm. As a result,
they turn to "welfare statism" or "democratic socialism" because these
systems of thought promise "rewards (both material and psychic) in propor-
tion to the ability of individuals to contribute to its rationally defined
14
goals." In other words, the liberalism of their political ideas are not
consistent with the conservatism of their economic attitudes as a function
of the discrepancy between their economic success and the status level
accorded to them by others. Therefore, Jews may be more akin to those out-
side the major religious groupings, as outsiders themselves, than to the
predominant Christian mainstream. However, economics may be the poorest
way to explain reasons why Jews act as they do politically. Oppression may
be the underlying fear, not status or money.
To investigate this possibility, the more detailed five-category
presentation was collapsed into the two categories of "Christian Main-
stream" and "Non-Christian." The data were again compared to union affilia-
tion (Table 13).
13
Ibid.
,
p . 156. Ibid . , p. 157 .
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TABLE 13
PERCENT UPC AND NON-UPC BY TWO CATEGORIES
OF RELIGIOUS AFFILIATION
Religious Affiliation % UPC % Non-UPC
Christian Mainstream
(Protestant, Catholic) 32.9 67.1
Non-Christian
(Jew, Other, Atheist) 66.2 33.8
As before, knowledge of the religious category resulted in a 32.9
percent improvement in prediction. Since our predictive capabilities were
not hindered by the collapse of categories, the inclusion of the Jewish
group with atheists and those of the "other" category appears to be
supported.
The Impact of Occupational Factors
on Union Affiliation
Highest Degree Held and Union Affiliation
. The sample was divided
into those holding the Ph.D. in their respective disciplines, and those who
did not at the time of the survey. About 55.3 percent of those holding
the Ph.D. were members of UPC, as compared to 41.9 percent of those in the
non-Ph.D. category. A "lambda" coefficient of .128 was computed from the
data summarized in Table 14.
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TABLE 14
PERCENT UPC AND NON-UPC BY TWO CATEGORIES
OF HIGHEST DEGREE HELD
Highest Degree Held % UPC % Non-UPC
Ph.D. 55.3 44.7
Non-Ph.D. 41.9 58.1
However weak the evidence of association, it may be important to
point out one possible reason for the somewhat larger proportion of
unionized Ph.D. s as against the non—Ph.D. category. Certain professional
schools within the California State University and Colleges system, which
as we will see shortly contribute less to the membership of UPC than the
School of Arts and Sciences, do not always require the Ph.D., but rather
the C.P.A./M. A.
,
J.D., or a degree particular to their profession such as an
M.So in Nursing. As a result, the non-Ph.D. category encompasses non-
members of UPC to a greater extent than that of the Ph.D.’s.
Years of Teaching and Union Affiliation . Respondents were ques-
tioned as to their years of teaching experience. These data were collapsed
into two categories: 1-20 years, and 21 years and over. Of those teaching
less than 21 years, 53.4 percent were members of UPC, while 70.8 percent of
those teaching 21 years and over were non-UPC. The data presented in Table
15 yielded a "lambda’’ coefficient of .117.
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TABLE 15
PERCENT UPC AND NON-UPC BY YEARS
OF TEACHING
Years of Teaching % UPC % Non-UPC
1-20 53.4 46.6
21 and over 29.2 70.8
Notice that a large proportion of those teaching 21 years and
over (70.8 percent) were non-UPC, while those teaching 1-20 years were
divided on a near even basis between union membership and non-membership
.
When the data were broken down into nine categories of five-year intervals
(Table 16), no consistent pattern of membership or non-membership in UPC
could be discerned for those teaching less than 21 years, while a larger
proportion of those teaching 21 years and over were non-UPC in each of the
subcategories
.
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TABLE 16
PERCENT UPC AND NON-UPC BY YEARS
OF TEACHING
Years of Teaching % UPC % Non-UPC
1-5 48.9 51.1
6-10 62.2 37.8
11-15 46.7 53.3
16-20 58.8 41.2
21-25 35.7 64.3
26-30 25.0 75.0
31-35 33.3 66.7
36-40 00.0 100.0
41-over 00.0 100.0
Earlier, we found younger professors more apt to be members of UPC
than older professors. Assuming that the majority of those with less than
21 years of teaching experience fall into the younger category, we would
expect, a stronger relationship between years of teaching and union affilia-
tion (lack of tenure) with a future spread of unionism on the campus.
Professorial Rank and Union Affiliation . The salary and tenure
structure of the California State University and Colleges system is com-
prised of four ranks: Instructor, Assistant Professor, Associate Professor,
and Full Professor. In our sample, Associate Professors were the most
likely to be members of UPC, with 64.9 percent of those in this category
110
holding union membership. On the other hand, 62.5 percent of the Instruc-
tors, 56.8 percent of the Assistant Professors, and 59.3 percent of the
Full Professors mere non-UPC. A "lambda" coefficient of .218 was computed
from the data in Table 17.
TABLE 17
PERCENT UPC AND NON-UPC BY RANK
Rank % UPC % Non-UPC
Instructor 37.5 62.5
Assistant Professor 43.2 56.8
Associate Professor 64.9 35.1
Full Professor 40.7 59.3
A possible explanation for this finding may be found in the cir-
cumstances surrounding the structural position of Associate Professors
relative to Assistant Professors and Full Professors. Unlike the rank of
Assistant Professor, tenure is a requirement of promotion to the Associate
level. Although tenured professors may be locked into the Assistant level
because of insufficient funds to advance them, it is impossible in
California to reach Associate Professor without prior confirmation of
tenure. As a result, a large proportion of those holding the rank of
Assistant Professor at any given time are non-tenured faculty, under the
scrutiny of fellow departmental colleagues and the university administra-
tion. This may have a dampening effect upon the willingness of non-tenured
Assistant Professors to engage in union activity or to openly express
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political viewpoints. At this point, we can only speculate. However, If
this is the case, these non-tenured professors may depress the incidence of
unionism for the rank of Assistant Professor as a whole, when compared to
that of Associate Professor, which is comprised totally of tenured faculty
who are freer to function both politically and organizationally. A similar
argument may be applied to the case of Instructors.
From the opposite standpoint, the rank of Full Professor brings
with it a higher salary and more prestige than Associate Professor. More-
over, because of the length of time necessary to attain this level, Full
Professors are, on the whole, older. For these reasons, Full Professors
are expected to be less likely candidates for membership in UPC than
Associate Professors.
Therefore, Associate Professors are, on the one hand, freer to
move politically or organizationally than non-tenured Assistant Professors,
and on the other, less likely than Full Professors to have their activism
dulled by the influences of income, prestige, or age. However, a doubly
explosive situation may be developing among Assistant Professors. If
current budgetary trends continue, more and more Assistant Professors will
receive tenure without the advantages of promotion. In other words, like
Associate Professors, they will, be freer than non-tenured faculty to speak
out, but without the enhanced economic security that comes with promotion
to the higher rank. In speculation as to patterns of future recruitment to
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UPC, we would anticipate a substantial improvement in union membership
among Assistant Professors. 15
Academic School and Union Affiliation
. Eight academic schools
represent the administrative units within the universities. Each partici-
pant in the survey was asked to state his or her department of instruction,
which we later classified as to its respective academic school. The data
are summarized in Table 18, from which a ’’lambda" coefficient of .449 was
derived.
TABLE 18
PERCENT UPC AND NON-UPC BY
ACADEMIC SCHOOL
Academic School % UPC % Non-UP
C
Arts & Sciences 66.7 33.3
Business Administration 3.0 97.0
Education 35.0 65.0
Engineering 27.3 72.7
Ethnic Studies/
Special Programs 100.0 00.0
Health, Physical
Education & Recreation 11.0 89.0
Nursing 16.7 83.3
Social Work 75.0 25.0
15
It might be interesting to employ a control situation in future
manipulation of the data in order to investigate a possible relationship of
rank to sex in union affiliation. This, of course, would test the impact
on union affiliation of sex discrimination in professional ranking. It may
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Upon inspection of the data, it becomes clear that professors
from the School of Arts and Sciences were far more likely to be members of
UPC than those from the professional schools of Business Administration,
Education, Engineering, HPER (Health, Physical Education, and Recreation),
and Nursing. In search for a possible explanation, it may be helpful to
highlight one very important feature common to the professional schools.
Unlike the School of Arts and Sciences, the professional schools function
primarily to train individuals for specific occupations which are practiced
in the main beyond the extent of the college or university as an educ a
-
tjLonal institution. Again, we are left to engage in speculation, which
must await the test of future research. However, since the disciplines of
the professional schools are not generic to the campus, it seems reasonable
to assume, or at least to entertain the possibility, that the faculty of
the professional schools may tend to identify their interests more with
those individuals who are practicing their respective professions outside
the campus, than they do with fellow professors on the campus.
Under this analysis, certain conditions, which are not conducive
to unionism or which breed an atmosphere of uncertainty concerning the
union question, would be expected to arise among faculty of the profes-
sional schools. Professors in the School of Business Administration would
be seen to identify their interests with businesspersons outside the
campus, to equate favorable conditions for business with the extension of
Business Administration in the educational institution, and to adopt a
be found that sex plays a far more important role in terms of an indivi-
dual's willingness to affiliate with a labor organization than indicated
by the simple comparison of sex to union affiliation.
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business ideology complete with negative attitudes toward unionism in
general. Those in the School of Education would be understood to face con-
flicting sets of interests. Their identification with primary and secon-
dary school teachers, on the one hand, who have begun to adopt unionism on
a large scale, and with educational administrators, on the other, who
serve as the "management" of public school systems, would tend to foster
an air of uncertainty, if not open debate, in the school as a whole.
Engineers would be expected to link interests with engineers off the
campus, who have no tradition of unionism and until recently were con-
sidered impossible to organize. The faculty of IIPER would be perceived to
identify their interests with administrators of health, recreation,
physical education, and sports programs in both the public and private
sectors, as well as with lower echelon personnel who are teachers in their
own right. This would generate a similar condition as that among faculty
in the School of Education. Finally, professors in the School of Nursing
would be seen to identify with nurses elsewhere, who have long considered
themselves a part of the medical profession, a factor which has undoubtedly
hindered efforts to unionize them. However sketchy these illustrations may
be, the fact remains that they deserve the attention of future research.
On the other hand, most of the disciplines belonging to the School
of Arts and Sciences may be practiced as academic disciplines only within
the context of the university setting, or to a lesser degree, some institu-
tions of research. In other words, the maintenance and extension of these
disciplines are for the most part bound to an institution of higher learn-
ing. As a result, we would expect these individuals to link their interests
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with colleagues at the university, and to be more sensitive to the decline
of working conditions on the campus than those in the professional schools.
However, the School of Social Work seems to contradict this
analysis. Like the professional schools mentioned above, it also trains
individuals for specific occupations which are practiced outside the
university. Yet, unlike the others, a large proportion of those in our
sample from the School of Social Work were members of UPC. This apparent
anomaly may be easily explained when the history of social work as a pro-
fession, entwined with movements for social change, is taken into account.
Social work as a profession came into existence with the social legisla-
tion of the 1930's, which was the result of many years of struggle on the
part of labor and the demands of social scientists for reform. In other
words, those in the School of Social Work may have more in common with the
social science disciplines in the School of Arts and Sciences than they do
with the other professional schools.
A similar analysis may be applied to special projects such as
Ethnic and Women's Studies. Ethnic Studies is a product of the student
uprisings of the 1960's and the demands for change on the part of ethnic
minorities. Outside of the few professors who administer the program,
Ethnic Studies has no faculty of its own and must borrow from faculty in
other disciplines, primarily in the social sciences. As a result, it is
safe to conclude that Ethnic Studies in no way resembles the professional
schools, but is rather more closely related to the social sciences disci-
plines in the School of Arts and Sciences.
In order to lend support to this grouping of Social Work and
Ethnic/Women's Studies with the School of Arts and Sciences, as opposed to
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the professional schools, the above eight-category presentation of the
data was collapsed into two categories, as they appear in Table 19.
TABLE 19
PERCENT UPC AND NON-UPC BY TYPE OF
ACADEMIC SCHOOL
Type of Academic School % UPC % Non-UPC
Liberal Arts and Sciences 67.7 32.3
Professional 19.3 80.7
As with the eight-category presentation of the data, knowledge of
the type of academic school resulted in a 44.9 percent reduction in error,
indicating no loss in predictive capabilities with the collapse of cate-
gories .
Thus, the analyses presented above support the hypothesis that
discipline is a major factor in union membership, as well as political and
religious affiliation.
CHAPTER V
CONCLUDING REMARKS
In this final chapter, two tasks remain. First, in keeping with
the purpose of exploratory investigation, we are compelled to offer sugges-
tions for future research as they apply to data collection and analysis,
hypothetical assumptions
,
and different methodological approaches to
problems of study concerning the incidence of unionism among college and
university professors. Second, we wish to attempt an answer, nonetheless
incomplete, to a question posed in the introduction of this study per-
taining to the proletarianization of academic intellectuals. However, in
order to provide a background for the ensuing discussion, it may be helpful
to begin with a brief summary of the findings.
Summary of Findings
In Chapter IV, background information and attitudinal data were
analyzed separately. On the one hand, each background variable was
systematically related to union affiliation, except in those cases where
the meaning of such a comparison was in doubt, so as to determine on which
of the variables members and non—members in UPC differ. The computation
of "lambda" coefficients for each comparison made possible the discovery of
those variables with the greatest capacity for prediction of union affilia-
tion. On the other hand, a single t-test for difference of mean attitude
scores was utilized in order to ascertain whether or not the array of
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attitude scores for each category of union affiliation were significantly
differentiated, and if so, in what direction.
Of all the background variables, political affiliation, religious
affiliation, rank, and academic school were found to have the greatest
predictive capabilities. On the basis of this information, ideal-types of
union affiliation may be constructed by grouping those characteristics
most predictive of membership in UPC in one category, and those character-
istics most predictive of non-membership in UPC in another. In doing so,
a "typical" member of UPC becomes an individual who is a Democrat, who
remains outside the Christian mainstream of religious life (more likely to
be agnostic or atheistic)
,
and who is a faculty member in the liberal arts
and sciences. Conversely, a "typical" non-member of UPC is a Republican,
in the Christian mainstream (most likely Protestant)
,
and a faculty member
in one of the so-called professional schools. If our analysis of rank is
accurate, then a typical member of UPC would also be a tenured Assistant
or Associate Professor, while a typical non-member would be an Instructor
or Assistant Professor without tenure, or a tenured Full Professor with all
rights and privileges thereof. Moreover, data would indicate that members
of the UPC may in the long run be younger than non-members.
However, the most important finding, from the standpoint of a
class movement analysis, is that pertaining to a positive relationship
between labor organization and elements of a "working class-consciousness."
Based on a t-test of significance for difference of mean attitude scores,
it was found that: 1) members and non-members of UPC differ significantly
in their expression of elements of a "working class-consciousness, and 2)
members of UPC, on the whole, express these attitudes to a greater extent
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than do non-members
. In other words, those who are unionized express
attitudes, referred to as "working class-consciousness," on a higher order
than those who are not. The importance of this finding lies in its strong
support of our contention that a class movement analysis may be legiti-
mately applied to the unionization of academic intellectuals.
Sugges tions for Future Research
The combination of these separate investigations concerning back-
ground information and attitudinal data into a single, more powerful
analysis, could be a fundamental goal of future research. With the re-
finement of the attitudinal section of our questionnaire into a scale, it
would be possible to systematically compare each background variable to
degrees of "working class-consciousness." In such a study, we would expect
political affiliation, religious affiliation, and academic school to again
be indicators. Furthermore, it would be helpful at that time to include a
background information question concerning the tenure status of each
faculty member in order that research into the impact of professorial rank
may be continued.
Another major task of future research would be comparative
analysis of differentiated academic settings, e.g., two-year vs. four-year
institutions, etc. In Chapter II, we stated that colleges and univer-
sities differ as to size, resources, money, prestige, and so on. They
range from the smallest of the junior colleges to the most prestigious and
powerful universities in the country. The comparison of data between these
various settings may answer some questions as to their impact upon the con-
sciousness of professors.
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Finally, a number of questions have been raised throughout this
study, which cannot be answered with the application of survey techniques
alone. For example, to what extent has the radicalization and the move-
ments for social change in the 1960’s influenced the collective response
of unionism on the part of academic intellectuals? What influence have
the general economic conditions of this period, and rising unemployment,
as well as work conditions in the academic setting, effected unionization?
To what extent has bureaucratization beset the academy, and how has this
process affected faculty unionism? These and other questions cannot be
adequately answered within the narrow scope of survey data, but rather must
be phrased within the broader context of historical research.
The Proletarianization of
Academic Intellectua Is
Proletarianization? A guarded yes. We must, at last, come to
grips with a question, posed in the introduction of this study, concerning
the proletarianization of academic intellectuals. Are unionized professors
displaying elements of what can be defined as a "working class-conscious-
ness," and thereby, in terms of their attitudes, undergoing a process of
proletarianization? If the question were phrased to deal solely with the
class composition of academic intellectuals, or even the intelligentsia in
general, a strong answer in favor of such a process would be immediately
forthcoming. No longer do faculty members originate in the main from the
propertied classes. In fact, the demand for intellectual labor has become
so intense in the 20th Century that a tiny minority of capitalists can no
longer fill the ranks of the intelligentsia without turning to individuals
of working class origin. The finding that an overwhelming majority of the
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respondents in our sample were financially dependent upon their occupa-
tional role as academic intellectuals is but one example of this process.
We would expect similar findings in future research.
But the question extends beyond the class composition of academic
intellectuals. It asks whether or not unionized professors are undergoing
a process of proletarianization in terms of their consciousness
. Obviously,
the data necessary to provide an incontestable answer in either direction
is not yet available. However, on the basis of the present investigation,
we offer a guarded "yes." On the one hand, our response is "guarded,"
stemming from the inability of the instrument used in generating the data
to clearly delineate various levels of consciousness; while on the other,
it remains in the affirmative, encouraged by the vastly differentiated ex-
pression of attitudes, referred to as "working class-consciousness," on
the part of members and non-members of UPC to the extent that each category
appears statistically as a separate entity. In other words, despite the
inadequacies of our questionnaire, the degree to which members of UPC
exhibit a "working class-consciousness," or at least its elements, as
opposed to non-members, is significantly divergent to suggest that such a
process of proletarianization is taking place.
The Promise of the Proletarianization : The promise of the pro-
letarianization of academic intellectuals for the advancement of social
change is threefold. First, academic intellectuals bring into the movement
of the working class important theoretical tools not readily available to
those outside the daily manipulation of ideas. Historically, the working
class has not only faced a crisis of leadership, but in conjunction, a
crisis of theoretical and scientific resources. Luxemberg says the crises
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in most revolutions are leadership. This condition is, of course, per-
petuated by the class relations of industrial capitalism, which guarantee
to the holders of capital control of enormous means of communication, as
well as a large portion of the intelligentsia. The influx of a new social
layer, capable of assimilating and interpreting the movement experience of
the working class, past and present, is a significant development for the
prescription of future action.
Second, the content of professional teaching becomes more critical
of existing relations and of the dominant ideology. As we quoted Mandel in
Chapter II, the ob j ective condition, making possible this growing critique
of the status quo, lies in the shift from privileged education for the
propertied classes to mass education for the purpose of supplying needed
man/woinanpower to the increasing number of technical positions. The pro-
letarianization of academic intellectuals in terms of their consciousness,
which is sharpened by practical experience in the labor movement, stands as
the subjective fulfillment of that possibility. The critical atmosphere in
the classroom, generated by this turn of events, can only encourage and
extend the radicalization already taking place among college youth. Fur-
thermore, it is important to point out that a great number of these youth
will carry this critical framework with them as they enter positions in the
white collar and blue collar sectors of the working class.
Third, the proletarianization promises to break down the isolation
of the university from the outlying community. Proletarianized academic
intellectuals serve as educators and as political practitioners. These
individuals, in combination with the student movement, transform the
academic setting into a center for support of movement activity in the
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community; a counter-force to the current practice of siphoning off know-
ledge and brain power in the service of profit.
Like descriptions of any social process, these three promises of
the proletarianization are both statements of fact and scenarios of the
future. Each promise is being fulfilled, and as yet remain unfulfilled.
However, in each promise we see the potential for advancing the human con-
dition and changing society in the United States. The most fundamental
consequence of the division of labor in society is the division of mental
and manual labor. The proletarianization of academic intellectuals repre-
sents a major step in the fusion of these two spheres of activity.
APPENDIX A
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STATEMENTS
SA A U D SD
1) Big business really runs the
government in this country. 1 . 2. 3. A. 5.
2) Things in Washington go pretty
much the way big business wants
them to. 1 . 2. 3. A. 5.
3) If 10 percent of the people
own 90 percent of the wealth, it
is because the most able rise to
the top. 1 . 2. 3. A. 5.
A) Everyone would be more secure
if the working people were given
more power in the government. 1 . 2. 3. A. 5.
5) This country would be better
off if the working people had no
more power than they have now. 1 . 2. 3. A. 5.
6) It makes no difference whether
working people or business are in
power because things will always
be the same. 1 . 2. 3. A. 5.
7) Business exerts such great
power in Washington because of
their wealth. 1 . 2. 3. A. 5.
8) Money talks in American
politics
.
1 . 2. 3. A. 5.
9) No economic system can
function efficiently without
private profits. 1 . 2. 3. A. 5.
10) To correct the abuses in
our society, all we need to do
is introduce a few reforms. 1 . 2. 3. A. 5.
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11) Working people usually get
exploited by those who hold wealth
and power.
12) Industries should operate on
a non-profit basis like the educa-
tional system. 1 .
13) There is simply not enough
money in the world to improve the
class situation in this country. 1.
14) There are no classes in
America. 1 .
15) Everyone is given economic
opportunity in our country. 1.
16) The reason our country is so
divided now is because wealth and
power are concentrated in a small
group of people. 1.
17) The recent errors in our
foreign policy have been the
result of the strong expression
of ’’upper class” interests in
Washington. 1.
18) The conflict between the
classes in this country is
irreconcilable without drastic
change . 1
.
19) Income tax reform will do
nothing to redistribute the
wealth. 1*
20) Unions impose too many
restrictions on employers. 1.
21) We need more laws to limit
the power of labor unions. 1.
22) The growth of unions has made'
democracy stronger. 1*
2 .
2 .
2 .
2 .
2 .
2 .
2 .
2 .
2 .
2 .
2 .
2 .
3.
3.
3.
3.
3.
3.
3.
3.
3.
3.
3.
3.
4.
4.
4.
4.
4.
4.
4.
4.
4.
4.
4.
4.
5.
5.
5.
5.
5.
5.
5.
5.
5.
5.
5.
5.
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SA
23) Strong unions are the only
way to keep the wealthy in check. 1.
24) Labor unions hold back
progress.
^
25) The way things are going
in education, faculty should
organize their own union. 1 .
26) Intellectuals do not belong
in the union movement. 1 .
27) It is inappropriate to the
professional standing of a
faculty member to organize like
labor. i.
28) Under the current trends,
being a professor is not much
better than being a blue collar
worker
. 1 .
29) The labor movement can bring
about great changes in this
country. 1.
30) The only way we can improve
our conditions is form a union. 1.
31) Unions are bad for the pro-
fession because of the actions
they take. 1.
32) Unions are the most dangerous
development to freedom in this
country. 1.
33) Without the union movement,
working people would have no
voice in this country. 1.
34) Since employers are fair in
most cases, there is no need for
labor unions.
,
1«
35) Labor unions should stay out
of state and national politics
altogether. 1*
A
2 .
2 .
2 .
2 .
2
2 .
2 .
2 .
2 .
2 .
2 .
2 .
2 .
U
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5.
5.
5.
5.
5.
5.
5.
5.
5.
5.
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36) The university is beginning
to operate more like a factory. 2. 3. 4. 5.
37) If faculty do not organize
a strong union, they will always
be at the mercy of the state
government. 1- 2. 3. 4. 5.
38) If it were not for the labor
movement, working people would be
in far worse conditions than they
are now. 1- 2. 3. 4. 5.
39) Professors should have the
right to strike. 1. 2. 3. 4. 5.
40) Picketing is highly unpro-
fessional. 1. 2. 3. 4. 5.
41) If the government system-
atically refused to hear faculty
demands, professors should go on
strike. 1. 2. 3. 4. 5.
42) Professors are different
from working people and should
not resort to the tactics of
labor unions. 1. 2. 3. 4. 5.
43) If a strike was called, pro-
fessors should support it. 1. 2. 3. 4. 5.
44) Picketing in front of a
college projects a bad image for
faculty. 1. 2. 3. 4. 5,
45) Since the government listens
to professor's demands, no action
is necessary. 1. 2. 3. 4. 5
46) Professors should have the
right to collectively bargain
with the government. 1. 2. 3. 4. 5
47) The wealth of our country
should be divided up equally so
that people will have an equal
chance to get ahead. 1. 2. 3. 4. 5
129
SA
48) A system that has worked as
well as capitalism in this country
for the last couple of hundred
years should not be changed now. 1.
49) An improved American nation
will result from step-by-step
advances in the socialization of
the means of production and dis-
tribution. 1 .
50) The right of private property
should be maintained, even if the
wealthy concentrate power to serve
their own interests. 1.
51) The "upper class" has no
right to misuse power the way
they do. 1.
52) The students and faculty
should control the university. 1.
53) Working people should demo-
cratically control the economic
system. 1.
54) The concentration of wealth
in the hands of a few hinders our
democracy. 1.
55) If property were redistributed
equally, we would truly have a
democratic society. 1.
56) The concentration* >of wealth
has been a progressive step in
the advance of freedom. 1.
57) The profit system has made
this country great. 1*
58) Political power is so diffuse
that the "upper class" has rela-
tively little to say about what is
decided in this country.
A
2 .
2 .
2 .
2 .
2 .
2 .
2 .
2 .
2 .
2 .
U D SD
3. 4. 5.
3. 4. 5.
3. 4. 5.
3. 4. 5.
3. 4. 5.
3. 4. 5.
3. 4. 5.
3. 4. 5.
3. 4. 5.
3. 4. 5.
1 . 2 . 3. 4. 5.
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1) What is your age? (Circle one number)
1 . Under 30 5. 45-49
2. 30-34 6. 50-54
3. 35-39 7. 55-59
4. 40-45 8. 60 & over
2) Sex (Circle one number): 1. Male 2. Female
3) What is your marital status?
1 . single 3. divorced 5. separated
2. married 4. widowed
4) What is your academic fie Id /department?
5) What degree do you hold?
1 . BA/BS 3. Ph.D.
2. MA/MS 4. Other (Please specify)
6) How many years have you been teaching?
7) What is your rank?
1 . Lecturer 3. Associate Professor
2. Assistant Professor 4. Full Professor
8) What is your political affiliation?
1 . Democrat 4. American Independent
2. Republican ' 5. Other (Please specify)
3. Peace and Freedom
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9) What is your religious affiliation?
1 . Protestant 4. Other (Please specify)
2. Catholic
3. Jewish 5. Atheist
10) What is /was the occupation of your father?
ID What is /was the occupation of your mother?
12) Was your father and/or mother ever a member of a trade union?
1 . Yes 2. No
13) If married. what is the occupation of your wife or husband?
14) Have you or your spouse ever been a member of a trade union?
1 . Yes 2. No
15) Are you a member of any of the following organizations?
1 . CSEA 3. UPC
2. CCUFA 4. Other (Please specify)
5 . CASE
16) Since teaching is only supplementary to my income, I could quit work
tomorrow and still meet my financial obligations.
1 . Yes 2. No
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Please circle the number in the right-hand column which best describes howyou feel about each of the following statements. The five possible
responses and their corresponding numbers are as follows: 1. Strongly
Agree; 2. Agree; 3. Undecided; 4. Disagree; 5. Strongly Disagree.
STATEMENTS
1) Unions are bad for the pro-
fession because of the actions
they take.
2) Working people usually get
exploited by those who hold
wealth and power
.
3) A system that has worked as
well as capitalism in this country
for the last 150 years should not
be changed now.
4) Professors are different than
working people and should not re-
sort to the tactics of labor
unions
.
5) If professors do not organ-
ize a strong union, they will
always be at the mercy of the
state government.
6) The recent errors in our
foreign policy have been the
result of the strong expression
of "upper class" interests in
Washington
.
7) It is inappropriate to the
professional standing of a
faculty member to organize like
labor.
8) The "upper class" has no
right to misuse power the way
they do.
9) Since the government listens
to professors’ demands, no action
is necessary.
RESPONSES
SA A U D SD
1. 2. 3. 4. 5.
1. 2. 3. 4. 5.
1. 2. 3. 4. 5.
1. 2. 3. 4. 5.
1. 2. 3. 4. 5.
1. 2. 3. 4. 5.
1. 2. 3. 4. 5.
1. 2. 3. 4. 5.
1. 2. 3. 4. 5.
13 A
SA A U D SD
10) Professors should have the
right to collectively bargain
with the government. 1 . 2. 3. A. 5.
11) Everyone is given economic
opportunity in our country. 1 . 2. 3. A. 5.
12) Working people should demo-
cratically control the economic
system. 1 . 2. 3. A. 5.
13) If the government system-
atically refused to hear faculty
demands, professors should go on
strike
.
1 . 2. 3. A. 5.
1A) The concentration of wealth
in the hands of a few hinders our
democracy. 1 . 2. 3. A. 5.
15) This country would be better
off if working people had no more
power than they have now. 1
. >
2. 3. A. 5.
16) The concentration of wealth
has been a progressive step in
the advance of freedom. 1 . 2. 3. A. 5.
17) Without the union move-
ment, working people would
have no voice in this country. 1 . 2. 3. A. 5.
18) The right of private property
should be maintained, even if the
wealthy concentrate power to serve
their own interests. 1 . 2. 3. A. 5.
19) If a strike was called, pro-
fessors should support it. 1 . 2. 3. A. 5.
20) Intellectuals do not belong
in the union movement. 1 . 2. 3. A. 5.
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CODES FOR DATA ANALYSIS
Item No.
1
2
3
4
5
Anthropology
Art
Biological Science
Chemistry
Communi cation
Criminal Justice
Economics
English
Environmental Resources
Environmental Studies
French & Italian
Geography
German/Classics /Russian
Government
History
Home Economics
Journalism
Mathematics
Music
Philosophy
Physics-Physical Science
Description
Identification
BIQ-1
Under 30
30-34
35-39
40-44
45-49
50-54
55-59
60 & over
No response
BIQ-2
Male
Female
No response
BIQ-3
Single
Married
Divorced
Widowed
Separated
No response
BIQ-4
Arts & Sciences
January 1975
Code
No.
1
2
3
4
5
6
7
8
9
1
2
9
1
2
3
4
5
9
01
02
03
04
05
06
07
08
10
11
12
13
14
15
16
17
18
19
20
21
22
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Item No
. Description
Psychology 23
Sociology 24
Spanish & Portuguese 25
Speech & Audiology 26
Theatre Arts 27
Business Administration 28
Accounting & Computer
Information Science 29
Center for Research &
Management Services 30
Management Department 31
Organizational Behavior &
Environmental Department 32
Education 33
Administration 33B
Counselor Education Dept. 34
Behavioral Sciences in
Education Department 35
Library Science 36
Teacher Education Department 37
Engineering
Applied Mechanics Program 38
Civil Engineering Department 39
Computer Science &
Applied Mechanics 40
Electrical Engineering Dept. 41
Engineering Core 42
Mechanical Engineering Dept. 43
Ethnic Studies 44
Health, Physical Education &
Recreation
Health & Safety Studies 45
Physical Education (Men) 46
Physical Education (Women) 47
Recreation Administration 48
Nursing ' ^9
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Item No.
6
7
9
10
11
Description
Social Work
No response
BIQ-5
BA/BS
MA/MS
Ph.D.
Other
No response
BIQ-6
No response
BIQ-7
Lecturer
Assistant Professor
Associate Professor
Full Professor
No response
BIQ-8
Democrat
Republican
Peace & Freedom
American Independent
Other
No response
BIQ-9
Protestant
Catholic
Jewish
Other
No response
Atheist
BIQ-10
Professional, Technical &
Kindred Workers
Farmers & Farm Managers
Managers, Officials, &
Proprietors
Code
50
09
1
2
3
4
9
99
1
2
3
4
9
1
2
3
4
5
9
1
2
3
4
9
5
01
02
03
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Item No.
12
13
14
15
16
/
Description
Code
Clerical & Kindred Workers 04
Sales Workers 05
Crafts & Kindred Workers 06
Operatives & Kindred Workers 07
Private Household Workers OR
Service Workers, Exc. Private
Household 10
Farm Laborers & Forepersons 11
Laborers, Exc. Farm & Mine 12
Homemaker 13
Military 14
No response 09
BIQ-11 (See #11) (#11)
BIQ-12
Yes 1
No 2
No response 9
BIQ-13 (See #11) (#n)
BIQ-14
Yes 1
No 2
No response 9
BIQ-15
CSEA
Member 1
Non-member 2
CCUFA
Member 1
Non-member 2
UPC
Member
Non-member
1
2
17
18
19
20
21
22
23
24
25
26
27
28
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Description
Other
Member
Non-member
CASE
Member
Non-member 2
BIQ-16
Yes 1
No 2
No response 9
SPACE None
S-2
Strongly Agree 5
Agree 4
Undecided 3
Disagree 2
Strongly Disagree 1
No response X/P
S-5 (see #19) (#19)
S -6 (see #19) (#19)
S-8 (see #19) (#19)
S-10 (see #19) (#19)
S-12 (see #19) (#19)
S-13 (see #19) (#19)
S-14 (see #19) (#19)
S-17 (see #19) (#19)
S-18 (see #19) (#19)
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Item No. Description Code
29 S-l
Strongly Agree 1
Agree 2
Undecided 3
Disagree 4
Strongly Disagree 5
No response X/N
30 S-3 (see #29) (#29)
31 S-4 (see #29) (#29)
32 S-7 (see #29) (#29)
33 S-9 (see #29) (#29)
34 S-ll (see #29) (#29)
35 S-15 (see #29) (#29)
36 S-16 (see #29) (#29)
37 S-18 (see #29) (#29)
38 S-20 (see #29) (#29)
BIQ—Background Information Question
S—Attitude Statement
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